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ABSTRACT 

This technical report documents staff and parent 
reactions to the 1982 Austin (TX) Independent School District summer 
school for "retainees, provides data on fall teachers' assessment of 
retainee skills, and describes the nature of the long-term comparison 
group. A summary of this information plus appendices detailing the 
purpose, procedures, and results for each information source are 
included. The appendices (labeled H-N) included are: (1) director 
survey; (2) teacher survey; (3) parent survey; (4) teacher checklist; 
(5) staff comments; (6) long-term comparison group,. and (7) mastery 
tests revised. The First Report to the Texas Education Agency 
regarding this program was issued in September. Long-term achievement 
effects will be discussed in the forthcoming technical report on 
retention. (Author/PN) 
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Technical Report ABSTRACT 



Title: SUMMER SCHOOL PILOT 1982: 

Second Report to . the Texas Education Agency 

Contact Person ; Nancy Baenen Schuyler 

No . Pages ; 

Summary : 

This report documents staff and parent reactions to the 1982 summer school 
for retainees, provides data on fall teachers' assessment of retainee 
skills, and describes the nature of the long-term comparison group. A 
summary of this information plus appendices detailing the purpose, pro- 
cedureo, and results for each information source are included. ° The 
appendices included are: 

Appendix H: Director Survey 

^Appendix I: Teacher Survey 

Appendix J: . Parent Survey , 

Appendix K: Teacher Checklist 

Appendix L: Staff Comments 

Appendix M: Long-term Comparison Group 

Appendix N: Mastery Tests Revised 

The first report to the Texas Education Agency (TEA) on this program included 
appendices A through G and was issued in September (see ORE Publication Num- 
ber 82.04) « Long-term achievement effects will be discussed in the technical 
report on retention to be issued next springs 
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SUMMARY 



Project Tl^le: Sunnuer School Pilot Project 



Contact Person ; Nancy Baenen Schuyler 



Major Positive Findings ; 

• Generally, the simmer school directors, teachers, centraJ. staff, 
and parents had positive feelings about the summer school program. 

• The summer school fea ures rated most highly were the reading and 
math curriculum, the schedule, the small classes, the rewards, and 
the organization of the progrfim. 

• Corrected reading mastery percentages indicated that 36 of the 37 
required units were mastered by at least 80% of the students.. A 
total of 23 were: mastered by 90% of the students or more. In math, 
specified units were mastered at an average level of '87%. 

• The f;all teachers of 1981-82 retainees were asked to rate the read- 
ing and math skills of the students compared to others, in their 
classes. Those who attended Rummer school were less likely to be 
.rated low and more likely to bfe rated average in both reading and math* 

Major Findings Requiring Action 

• Staff believed enrollment should be closed by a set cut-off date, 
preferably one week before the end of the regular school year, but 
definitely at least one week before the beginning of summer school. 
Numerous problems related to planning, inservice, transportation, 
materials and supplies ^ teaching, student learning, and student 
adjustment could be avoided with an early enrollment cut-off date. 

• Summer school staff also felt the strengthr and weaknesses sheets 
completed by the regular school year teacher should be passed on 

to the summer school teacher. Some stated that: this information on 
skills would be as helpful as that provided by the telephone calls 
to the former teachers. Also, the former teacher's name and tele- 
phone number should be listed on the student enrollment card to ease 
necesc>ary co."itacts. / 

The reading objective should be examined along with the curriculum 
and the students served by summer school for possible adjustments 
next year. Despite the fact that all units except one were mastered 
by at least 80% of the students, the reading objective was met only 
„ at the sixth-grade level o The objective stated that 90% of the stu- 
dents would master all required units o * . * 
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WHAT WERE THE MAJOR FEATURES OF THE SUMMER SCHOOL PROGRAM? 

All element aiT)'' students retained at any point were eligible to participate, 
A total of 193 students were enrolled and attended for at least part of 
the flv^-'^rek session. Approximately 25% of those enrolled received special 
education services In 1981-82, A total of 77 teachers participated, Vlth 
most teaching either two ^ reading or two math classes, 

'J 

The summer school schedule Included 90 minutes of reading Instruction, 60 
minutes for a break for snack and community school activities, and 90 min- 
utes of math Instruction, The Chicago Mastery "Learning Reading system 
(CMLR) and other supplemental materials were used in ^reading for most stu- 
dents; three classes of Limited English Proficiency (LEP) students were 
provided with a wide variety of English and Spanish materials. The math 
curriculum included the Math for Everyone series plus Succeeding in Mathe- 
matics workbooks and calculator enrichment. The Community Schools offered 
a variety of indoor and outdoor activities in arts and crafts, table games, 
physical education, and other skill areas. 

Teachers were asked to call some of the students' former teachers and visit 
the homes of some students to Increase the Information they had on students 
before the program began. General and specific follow-up activities were 
also sent out to encourage continued work in reading and math after summer 
school ended, 

HOW DID STAFF AND PARENTS FEEL ABOUT THE SUMMER SCHOOL PROGRAM? 

In general, staff and parents were very positive about the stammer school. 
Surveys were sent to all of the teachers iand directors of the simmer school 
during the last week of the session; parents were surveyed after all follow-up 
activities had been sent out, and central staff, directors, and selected 
teachers- met in October to discuss program strengths and po^Jsible improvements 
for next year. 

The staff surveys and meeting revealed that staff liked almost all features of 
the summer school » Directors rated the quality of the staff, rewards, math and 
reading curriculum, and organization at the school level most highly. Teachers 
gave the highest ratings to their schedule and planning time, rewards, and 
pupil-teacher ratio. Specific findings on the curriculum were vhat: 

• Over 80% of the reading teachers rated the quality and appro- 
' priateness of the reading curriculum as excellent or good. 

Teachers believed the CMLR and Scholastic Text Extenders 
should definitely be used again, 

• Over 65% of the math teachers rated the quality and appropriate- 
ness of the math curriculxjm as excellent or good. Teachers 
especially liked the Math for Everyone materials and the calcu- 
lators. Although 54% of the teachers believed Succeeding in 
Mathematics should be used again, a number of teachers thought 
that a workbook that correlated better with Math for Everyone 
should be sought. 
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One LEP reading teacher rated the quality of the materials 
excellent while the other rated them adequate., Both felt the 
same materials should be used again. 

The community school activities' were generally seen as provid- 
ing a necessary break for students and staff. Suggestions for 
next year Included Increased funding to allow a lower pupil-teacher 
ratio, shortening the length of the break for community school 
activities and snacks, and staggering the times at which students 
take their break. 

' t 

Most teachers rated the information gained through home visits and telephone 
calls to former teachers as us^^ful in planning student • instruction (88% and 
86%, respectively). Some teacfiers commented that information gained through 
telephone calls to former teachers could be provided, to a large .extent, by- 
the strengths and weaknesses sheets filled in on current retainees by the 
teacher in the spring. These were no t .available to the teachers this summer. 

Most staff felt strongly that enrollment must be closed before summer school 
begins. The preference was a cut-off date of one week before the end of 
school. ^ Some felt it would be manageable to close enrollment one w^eek 
before summer school bfigins, although this deadline would make it very diffi- 
cult to secure complete information from the cumulative folder on those stu- 
dents enrolling after the regular school year^ends. 

Both the students and staff suffered from problems caused by the nuraer9us 
late additions this summer. Many aspects of planning were more difficult. 
Including enrollment procedures, placement of students, transportation, and* 
ordering of supplies and materials. Inservice had to be repeated twice 
due to late hiring of extra teachers and directors, and some teachers were 
,even hired too late for the second sessions. Many teachers felt they were 
not as prepared as they would like on the first day due to uncertain class 
rosters and lack of some materials. On the average, teachers had three stu- 
dents added after the first day. It was difficult to find, time to help late 
additions adjust to the routine and catch up, little information was availa- 
ble on their skills, and it was difficult to pace instruction for all of the 
students o , Regrouping was sometimes necessary. These problems could be 
avoided with a definite enrollment cut-off date next year. 

Overall, the staff considered the summer school a very worthwhile program. 
The staff's enthusiasm and positive attitude, the reward systems, the smooth 
operation of the classes, and the high attendance rate were viewed as major 
strengths of the program. Possible improvements for. next year include car- 
bonless multiple copies of strengths and weaknesses sheets so sximmer school 
teachers could receive a copy, an earlier enrollment cutoff and shorter bus 
rides for some students if possible. The possibility of limiting enrollment 
to current retainees or those strongly recommended for it or excluding inte- 
grated speqial education students due to their special needs x^lll also be 
considered. ^ o 
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Parents rated the summer school highly, with 44% rating it "wonderful" and 
43;J "pretty good." Only 14% rated it "okay" with only one parent (1%) say- 
ing sunmer school was "not very good." Features rated most highly were the 
math and reading classes, the small size of the classes, and the fact that 
children. learned to use a calculator. Most parents (over 70%) thought the 
length of the school day and the length of the overall session, and the' 
timing of summer school at the beginning of summer wpire great. They reported 
that their children liked the classes, teachers, and other students. About 
82% felt home visits were a good idea for future summer school programs. 

Parents were asked about follow-up activities received and completed. Of 
those who received specific instructions for* activities weekly, nearly 75% 
completed at least one activity. In math, those who received specific 
instructions weekly were more likely to complete activities than *those who • 
received general instructions once on the last day of class. 

WHAT DID STUDENTS LEARN THROUGH SUMMER SCHOOL? 

In reading 36 of the 37 required units were mastered by '80% of the students 
attending summer school. A total of 23 units were mastered by 90% or more of 
the students. These results are miich more encouraging than those reported in 
the first ^report to TEA and reflect corrected mastery percentages. 

In math, students mastered specified skills at an average level of 87%. This 
exceeded the objective of an 80% average mastery level. 

Thus, students showed good mastery of the reading and math skills to which ^ 
they were exposed during summer school. 

The new fall teachers were asked to rate the skills and behavior of retainees 
who did and did not attend summer schoql compared to other students in their 
classes. Results indicated that the 1981-:82 retainees who attended summer 
school v/ere less likely to be rated "low" and more likely to be rated "average" 
in terms of reading and math skills than those who did not attend summer school. 
However, the 1980-81 retainees who attended summer school were rated low in math 
and reading skills slightly more often than those who did not. 

It seems that the 1981-82 and 1980-81 retainees had somewhat different charac- 
teristics. This could be because they were retained under different policies 
or because of the difference in length of time since the retention occurred. 
The fact that 1981-82 retainees seemed to benefit in skills somewhat more than 
the 1980-81 retainees may mean that those retained prior to 1981-82 generally 
benefitted a little less from the summer program or that those who attended 
from this group had much poorer skills than those who did not. 
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Summer School Pilot Project 
Appendix H 
DIRECTOR SURVEY 
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82.25 Tn^icrumftne Doflcrinct oni DlroRCor Stirvnv 



SflAi ieacrlacljn of the Inaerjaenc ? ' ' 

The DirecCor Survi^conCdlns 19 icoms designed Co asaoss summar school direccoro* 
percopciona ,p£ cho quallcy of ch^ummor school and communlcy school progroma, and 
CO solicic suggesclona abouc mechods of improving' cheae programs, A copy of che 
aurvuy is concained tn Attachmcnc H-l. 



To vhotn v«3 eha Inatruaenc adaialjcsrsd ? 

All five direccora of Che summer school program were senc Che survey. 



gov aany daes v«s che Inacruaeng a dalnl stared? 

Once. * 

,t 

0 

Vhen vea cha Isatncaeat adaiialstered ? 

The sur 'ey was mailed out chrough school mail on July 7, 1982, during Che laac week 
of Che suxomer school program. 

Vhere was che lascruneat adrdalattrad ? 

Directors compleCed che survey ac cheir schools or ocher locacion of choice, 

Who A^^'^nistered che lastninene? 
. Self-administered. 

VTiat cralalag d^d nh^ j^-^ alstrators have? 
N/A, 

■♦ • 

# 

7a3 the inscruaent adnlnisftred under standardized conditions? 
No. ' 

Vers there probleaa vlth the lastmaent or the adalalsrratlon that night affect 
the '/alldltr of the data? 



There are no known problems with the instrument. Although all directors returned 
the sur/ey, four surveys were returned within a week of the mail-out: the fifth 
was returned three weeks after summer school ended. 



.J 



Vho developed the lastmnent ? 
Office of Research and Evaluation staff. 

';hae rellaclllrr and valldlcr data ara available on the laacruaent ? 
None, 

krn there r.ora data available far IntarTjreclng the results ? 
No, ' 
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DIRECTOR SURVEY 
Purpose 

The Director Survey was administered to gather information regarding the 
following decision and evaluation questions: 

Decision Question D2 ; Was the structure of sununer school 
appropriate for future summer schools? Are alterations 
necessary? 

Evaluation Question D2-1 ; Wliat training did staff 
receive? Did the staff feel the training was effec- 
tive? 

In addition, the Director Survey vas designed to assess school directors' 
perceptions of the general quality of the summer school program, their per- 
ceptions of the quality of the community school program, and, to solicif 
their suggestions about improvements needed in the sunfaer school program. 



Procedure 

The Director Survey was designed by ORE stkff and distributed to the five 
summer school* campus directors by school mail on July 7, 1982 during the 
last week of the summer school. The survey contains 19 items and is con- 
tained in Attachment H-1. All of the surveys were returned. 

Directors' responses to scaled items were tallied by hand. The complete 
survey with tallies is contained in Attachment H-2. Directors' responses to 
open-ended items are contained in Attachment H-3. 

0 



Results 

Evaluation Question D2-l ! What training did staff receive? Did the staff 
feel the training was adequate? * 

Most directors rated their training as adequate in all areas assessed; that 
is, in the reading and math curriculum, in procedures for making home visits 
and phone calls, in assigning students to classes, in record-keeping require- 
ments, and in setting a daily scheduleo Two directors, however, thought 
their training was inadequate -for .diaaling with record-keeping requirements 
and for setting the daily schedule. For one of these directors, the train- 
ing problem was perceived as existing because he was hired late. The other 
director did not believe he was well-prepared for the record-keeping tasks 
because record-keeping requirements were "constantly changing." 
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In addition to the above evaluation question,,, tHe Director. Survey was used 
to assess directors' perceptions of: the quality of the program in general, 
the timing of s'ummer school, several enrollment issues, the quality of the 
community school -activities and the relationship of these activities to 
summer school, and ways to improve the future summer school v pro grams. 

General Quality of the Summer School Program : The directors generally rated 
all aspects of the summer school program as "adequate" to "wonderful," 
Figure H-1 lists .the .aspects of summer school rated by the directors accord- 
ing to the mean ratings given to each. The directors were unanimous in 
describing the quality of their staff as "wonderful*" The calculator rewards 
and the curriculum were also rated very positively. Least highly rated by 
the directors were the LEP curriculum (which was rated by the only ^director 
whose campus had LEP classes) and the amount of time teachers had for plan- 
ning and scheduling. It is interesting to compare the low rating directors 
gave to teacher planning time, and the higher rating that teachers themselves 
gave to this (see Appendix G) ; teachers appeared to rate the amount of time 
they had for planning as being one of the good things about suinmer school, 
whereas the directors were^ concerned that teachers had too little planning . 
time. Actual planning time did tend to be less.„.than originally planned due 
to unanticipated responsibilities that teachers needed to take on. 



MEAN RATING . 


ASPECT OF THE- SUMMER SCHOOL. PROGRAM 




Quality of the staff v. 


1,16 • 


Rewards (calculators) 


1.2p 


Organization of the school 




Math Curriculum 




Reading Curriculum 


1,25" 


Rewards (scented stickers) 


^ - 1,40 


Pupil/teacher ratio . . 


1,40 . 


Local Budget 


1,60 


Effectiveness in Improving Students' Skills 


1,80 


Teachers' Schedule and Planning Time 


2,00 


LEP Reading Curriculum . 



Figure H-1* MEAN RATINGS OF DIRECTORS TO ITEM - ON GENERAL 

REACTION TO SIMffiR SCHOOL. ^ RATINGS WERE 1 = "WON- 
DERFUL," 2 = "ADEQUATE,'^ AND 3 = "INADEQUATE," 



The Timing of Summer School : All directors agreed or strongly agreed with 
the statement: "Summer school works best when scheduled, at the beginning 
of the summer," 
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Enrollment Issues ; Several issues concerning enrollment were expressed 
informally by -teachers and directors, and were therefore included in both 
the Director Survey and the Teacher Survey. " These issues included: At 
what point should summer school enrollment be closed? What is the effect 
on instruction of having late enrollees arrive? What kind of information 
^ about students should have been available to teachers and directors but 
was not? Were there any non-retainees attending the summer school? 

All directors were unanimous in believing that summer school enrollment 
should be closed at least a week before the summer school begins. Some 
suggested that it be closed the last week of the regular school year. 
.Having summer school enrollment open as late as it was resulted in less 
time available for teacher planning and late arrival of extra materials. 

All but one of the directors believed' that the student data cards did .not 
provide enough information to teachers. If summer school teachers are to 
make phone calls to a student's former teacher, the cards need to contain 
the former teacher's name and phone number. One director wrote that stu- 
dents' cumulative folders are needed. Three of the five directors did not ' 
believe that the lack of information had any harmful effects. The two 
dilrectors who did believe the lack of information' was harmful were" not 
specific about the nature of those effects. 

All directors. stated that, to their knowledge, no non-retainees were attend- 
ing summer school. One director stated, however, that he would have had no 
way of knowing' if a student was not retained at some point in his or her 
school career. 

The Community School ; The directors were in general agreement that community 
school activities were well-planned and organized, that the children enjoyed 
the activities, and that the activities gave students a needed "break." How- 
ever, several directors expressed a' problem with providing supervision during 
the community school time. Tfiey suggested ichat community school teachers be 
more adequately trained in managing ^groups of children, and that time in 
recess or outdoor play should be shortened to less than thirty minutes. 

General CoTmnents ; What the directors generally liked best about the summer 
school were the rewards given to the students, the quality of the staff and 
of the curriculum, and the small size of the classes. Directors stated that 
some problems that were encountered could be alleviated in future summer 
schools by more advanced planning (particularly with regard to supplying 
materials) and by closing enrollment early. Complete comments are shown in 
Attachment H-3. 
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OFFICE OF RESEARCH AND EVALUATIOH 



SUMMER SCHOOL DIRECTOR SURVEY 



A.S di rotors, you have tha. best view of how the sunmer school worried on your camous. 
^e^need your nelp In Identifying strength and weaknesses in this year's sunimer school 
program; Please respond to the questions listed below. Feel free to add coniments on 
the survey or call Mancy Baenen or John MacOonald with them at 453-1223. Individual 
responses are confidential. Results will be r^eported for directors as a group. 
Results should be summarized In September and will be circulated to all appropriate 



1. . GENERAL REACTION TO THE SUMMER SCHOOL PROGRAM: 
(Circle appropriate number) 
Organization in your school 
Effectiveness In improving student's skills 
Teacher schedule and planning time 
Pupil -teacher ratio o 
Rewards (calculators) 
Rewards (Scented stickers) 
Other rewards (specify any you especially 
liked) 



INADE- 

WONDERFUL ADEQUATE QUATE 

2 
2 
2 
2 
2 



Math curriculum 
Reading curriculum 
LEP reading curriculum (BROOKE only) 
quality of staff 
Local budget 



h. 
i. 

j. 
k. 
1 . 

COMMENTS : 



OON'T 

•KNOW 



4 
4 
4 

4 
4 



APPrSrIATE^NUMBER^^^^ .ALLOWING STATEMENTS BY CIRCLING THE 

/ STRCNaV STRONGLY DON'T 

AGREE AGREE NEUTRAL DISAGREE DISAGREE KNOW 

2* Summer school 'Morks best when 
scheduled at the beginning of 

the summer. .1 2 3 4 5 5 

3. Students' 1981-62 schools were coop- 
erative when asked for additional 
information about students or 

tochers. ■.1 2 3 4 5 " 6 

4. Resource teachers or aides should 
be available on each jummer school 
campus. 

COMMUNITY -SCHOOL : 

5. Cotminlty 'school activities were 

well planned and organized. 1 , 2" "3 a • 5 g 

6. Children appeared to enjoy the. 

conrmnlty school activities. 12 3 15 q. 

7. It Is Important to have the com- 
munity school libraries open and • • 1 2 3 4 5 5 
available for sunmer school students.' 

■ 3. Overall, the community school activ- . ^ . 

ities enhanced the summer school 1-2 3 4 ' 5 5 

program. 

9. Community school activities should . 

be included in the sumner school 1 2 3 ' 4 5 5 

program next year. 
10. It was easy to coordinate the 

schedules of the instructional 1 2 3 4 5 5 

program and xonmunlty school pro- 
grams. 

U. What effect^ if any, did community 
school activities have on the regu- 
lar summer school learning process? 



is 
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12. Do you have any suggestions for ways to improve the community ?i:.hoo] component of 
future summer schools? 



13. When do you think^ummer school enrollment shculd.be closed? 
Before the first^^day How long before? • 
On the first day " ' 
__ At the end of the first week ^ 

Other (Specify) - 



U. Did the student data cards provide enough information? Yes • • No 

What should be added? • — _ — — — 

Old the lack of Information on some students seem to have any harmful effects? 



15. How many students attended summer school at your campus who were not retalness? 
If any, please provide their names and identification numbers so we can -count 
them separately. 



TRAINING; . . 

16. How would you rate your training In the following areas (circle one or more): 



a. reading curriculum 

b. math curriculum 

c. home visits/phone ca-ll 

d. schedule for school dc; 

e. record-keeping, requiremt.' . , 

f. assigning students to classes 



DID NOT 

WONDERFUL ADEQUATE INADEQUATE UNNECESSARY RECglVE 



2.-3 4 5 

Z 3 4 ,5 

2 3 4-5 

.2 3 4 5 

.2 3 4 .5 

2-^3 4 . 5 



17. What areas did you need more information about? Do you have any ideas about how 
. this could be handled better next year? 



13. What did you like best about this summer school? 



19. What changes are most needed next year? 



THANK YOU! 

PLEASE RETURN THIS FORM AS SOON AS POSSIBLE TO JOHN MAC DONALD, ADM. 3LDG. , SOX 79 
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OFnCE OF RESEARCH AND EVALUATIOH ^ • SUMMER SCHOOL .DIRECTOR SURVEY 

As directors, you have the bes.t view of how the summer school worked, on your campus. 
We need your help In Identifying strength and weaknesses in this year's summer school 
program. Please respond to the questions listed below. Feel free to add comments on 
the survey or call Nancy Baenen or John MacOonald with them at 458-1223: Individual 
responses are confidential. Results will oe reported for directors as a group. 
, .Results should be summarized in September and will be circulated to all appropriate 
oarties. 

GENERAL REACTION TO THE SUMMER SCHOOL PROGRAM: , INADE- DON'T 

(Circle appropria,te number) . WQNOERFUL ADEQUATE QUATE KNOW 

Organization In >t3ur school P^^w 2 ' ^/^T^ 

Effectiveness in improving student's skills I" Z^i fifT ^ ^ 

Teacher schedule and planning time , 1* 2"cw 

. Pupil -tencher ratio ^fZ, 2/i ^« 

Rewards. (calculators) 

Rewards (Scented stickers) ^ ^ V'^ P^V 2' 

Other rewards (specify any you especially \ hkW \ 

liked) . I '2 

Math curriculum '' [ " * 2 

Reading curriculum 1 ^ / 2 

LEP reading curriculum- (BROOKE only) ''I / 2 ^ (••••; 3 

quality of staff . Vy^d^^A 2 -v3 

Loca 1. judget . 1 2 ^'-T 3 









a. 




b; 




c. 

d. , 

e. 

f. 


A 33 


3. 




h. 


/.-aft 


i. 


^, 00 


j. 


J .ao 


k. 




1. 

' CGf^ 




X 



i:iDICATE YCUR AGREEMENT OR DISAGREEMENT WITH THE FOLLOWING STATEMENTS BY CIRCl^ING THE 
APPROPRIATE NUMBER: . _ . 

^ STRONGLY STRONGLY . DON 'T 

AGREE ■ AGREE NEUTRAL DISAGREE DISAGREE KNOW 



. Summer school works best when 
l-'^^ 'scheduled at the beginning of nu • I • . . 

the summer. ^ * ^ 4 a o 

3. Students'' 19BL-a2 schools were coop- 
2. erative when asked for additional 

infofnation about students or . . • ...u . \ ^^tJS - - 

teachers. . T 2 fipi^ 3 , 4 Co*%; 5 6 

4, Resource teachers" or aides should 

'1,33 available on each summer school y > ' 

campus. ^ " ' C^^J 

COMMUNITY SCHOOL: 

^j-io 5. Community school activities were ^ v \ I . ^> - 

well, planned and organized. * 1 Z f'V^p ^a^^ 4 5 o 

^./^6. Children appeared to enjoys the - . > ,iu A, ' / c ' c 

^'•^ comnmnity school activities. 1 (so^ 2 ^ 4 5.6 

r>;a^ 7. It is Important to have the com- t ^ A ^ \ Js ^ 

munlty school libraries open and l^C^J 2 GP? 3 4 S 5 

available for.sunmer school students. 
\ uo 9. Overall, the community schoolactiv- . \ , \ rjj 

^'^ ities enhanced the summer school 1 2 ^^$'3 ^^'^ ^ ^-^.5 5 

program. . * . ;r; 

niiO 9. Community school activities should vn \ \ \r *f\ . • ^ 

^'^ ^ be Included in the sunwer school ' I Z^(?^^2 C^y 4 - S C^J 6 

program next year. 
^ ^^10. It was easy to coordinate the ) ^ 

schedules of the instructional 1 M 2 \ . S &^ o 

program, and community school pro- 
. grams. . 
11. What effect, if any, did community ^ 
school .activities have on the regu- 
lar suirmer school learning process? 
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12, Do you have any suggestions for ways to Improve the community school component of 
future sunmer schools? 



E?IR0LU1ENT: . ' ■ . 

13. When do you Chink sumner school enrollment should be closed? . 

mr Sefore the first day How long before? xr i^cas^ a w«e< * A 
' ^ _I On first day . . ~~ ^-^•-^ - 
At the end of the first week 
_j Other (Specify) - 

14. Did the student data cards provide enough Informatfon? ) Yes No 
What should be -idded? C^'t^ f^^^J 

-Old the lack of Information on some students s^em to have any harmful effects? 



15. How many students attended summer school at- your campus who were not retalnees? 
If any»'pleasef provide their names and Identification numbers so we can count 
them separate: y. 




.TRAINING: 

16. How would you rate your training in the following areas (circle one or more): 



DID Not 

..."X, ■ ■ WONDERFUL ADEQUATE INADEQUATE UNNECESSARY RECEIVE 

7^ a. reading curriculum I'O^^ 2. "**C^^ 3 .4 5 

/.V b. math curriculum 1* 2**ii.C'&°S 3 4 5- 

c. home visits/phone calls 1 S^C'-^^a 4 5 

:l.oo schedule for school day ^**ic<^^ ^ ^ a 3 'C=«w 4^ (^oX) 5 

^.2Sa. record-keeping requirements lV(ii*i) 2VCas%} .3^^(JoiiO . 4 . ^ 5 

2-^ f. assigning students to classes ' 1 2 o**^*J 3 4 5 

17. What areas did you need more Information about? Co you have any ijleas about how 
this could be handled better next year?. 



18." What did you like best about this summer school? 



19. What changes are iirast needed next year? 



THANK YOU I 

PLEASE RETURN THIS FORM AS SOON AS POSSIBLE TO JOHN MAC DONALD, ADM. 8LDG. , SOX 79 
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1. GENERAL REACTION TO THE SUMMER SCHOOL PROGRAM 

g. Other rewards (specify any you especially liked) : 

- Paper certificates! (rated "l" = '^Wonderful") 

- Weekly attendance awards; coin purses (rated "2" 

- Certificates (rated "1") 

COMMENTS (on general reaction to summer school): 

- Teachers should have had at least one hour planning period at 
the . end of the day. By the. time buses were loaded and students 
were out of the building, it was 12:40-12:45 and teachers had - 
only 15-20 minutes of paid planning time. 



C014MUNITY SCHOOL: 

4. Resource teachers or aides should be. available on each summer school 
campus o (A "STRONGLY AGREE" to "STRONGLY DISAGREE" scaled item) 

- Disagree; perhaps a counselor. 

11. What effect, if any, did the community school activities have on the 
regular summer school learning process? 

- The community school activities provided that necessary "break" 
or recess time for students to relax and exercise and "do some- 
thing different" from reading or math. . I strongly believe the 
success at our campus was due to the excellent planning and 
cooperation of the community school staff. 

- The community school activities supplemented summer school very 
well ! The major problems I had with community school were the 
supervision of children for the afternoon school' classes and 
building maintenance. 

- Provided a break and different type of activities. 

- No noticeable effect! 
Spontaneous comments on the Community School: 

- Super job!. " 
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Do you have any suggestions for ways to improve the community school 
component of future summer schools? 

- It really does not work well when people who are not teachers 
handle groups of kids, 

- Continue to provide a wide variety of courses or activities 
for th^^ students and not allow a large, period of time for 
recess or outdoor play (30 minutes is sufficient; possibly 
less)o 

- The Districtr should ^'ive Tft?ore f ina xi«"ial support to community 
school if the prograrff is used next year, 

- Employ trained workers for the various activities. Provide 
a trained counselor for sltude-ats. 

- Supervision was somewhat of a problem. More discipline problems 
arose during the community school component than at other times 
of the day. 

Did the student data cards provide enough information? What should be 
added?' 

- Teacher's name, address o 

- Teacher's name should have been on the card. 

- Need school and teacher on entry form. Need cumulative folder. 

Did the lack of information oh some students seem to have any harmful 
effects? 

- No. 

- Yes, when the teacher was out of town. 

- Somewhat — it would have been helpful to have complete information 
on current ITBS scores and students' birthdate , ethnicity, etc. on 
the card. " ' 

- No, since the curriculum was so structured and the direct-teach 
model was used this had little effect. 

- No, 



2(j 
H-11 



82.25 Attachment H-3 

„ (Continued, page 3 of 4) 



15, How many students attended summer school at your campus who were not 
retainees? If any, please provide their names and identification 
numbers so we can count them separately, 

- None to my knowledge. However, we had no way of checking 
retainees from previous years. 

17. What areas did you need more information about? Do you have any 
ideas about how this coul d be handled better next year? 

- Problem — handling of student cards and registration forms 

by the central office, transportation, and the summer school. 
A better way should be found to minimize paperwork getting 
lost and still hiive the student attend the school closest to 
home . ^ 

- Grouping of students for reading and the assigned levels. Could 
be handled by planning earlier. 

- Record-keeping requirements were constantly changing or someone 
adding something the last week of school. All requirements need 
to.be- finalized and explained to teachers and directors before 
summer school begins. 

" - My problem was one. of time — being assigned late. 

18. What did you like best about this summer school? 

- I liked the curriculum and rewards — but we need to refine the 
rewards. 

- Opportunity for students to work with calculators in class and be 
able to take them home on their own. Small classes were great ! 

- The curriculum materials. Students focused on schedule. 

- The lack of pressure on students and teachers; the dedication and 
sincere interest of our staff in promoting -and working for the 
success of our students; the rewards and positive attention our 
students received (the discipline problems were very minimal) ; 
and the length of the school day was perfect. 

- The curriculum and the teachers selected were very good! 
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What '^changes are most needed next year?. 

- Have teachers work on the committee' on curriculum so that we 
CDuld avoid minor slipup's; i.e., they know what materials, 
supplies would-be needed and practical aspects of the program. 
We had a great experience at Becker. 

- Too many questions are left unanswered by leaving registration 
open until school begins. Materials need to be ordered, classroom 
furniture arranged, snacks ordered, etc. I suggest closing regis- 
tration about a week before school starts. Overall, however, the 
summer school was good for the kids, and AISD should continue 
summer school next summer. 

- Start planning earlier and have a cutoff date for enrollment. 

1) As much advanced planning as possible involving everyone 
concerned. 

' J 2) Ordering rewards, stickers, etc. earlier with the involvement 
of the staff at each local campus (even consider giving each 
teacher $25 - $50 to use in purchasing rewards for their own 
class). " 

3) Letting everyone know what the official last working day will 
be before they contract to teach-r-this year's changes and 
"surprises" were unnecessary and unprofessional, in my opinion. 

4) Having enough supplies on hand in the warehouse for summer 
schools — this would only require early planning and looking at 
what was used this year so that those items could be on hand 
the first of June or earlier! ' 

Thanks for giving me the opportunity. I only hope it will help 
for next year. 

- The logistics for organizing summer school need to be coordinated 
better. The enrollment shotjld be CLOSED at LEAST a week before 
summer school begins so that xoaterials, -schedules, etc. can be 
finalized. 
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Summer School Pilot Project 
Appendix I 
TEACHER SURVEY 
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82.25 * instnimenc Description: Teacher Survey 



3nai iaacrl3Cl3Q at "lie inacruaact : 

The Teacher Survev was designed Co assess ■ teachers ' perceptions of the quality of the 
aunmer school program, Chair perceptions of the quality of the in-service preparation 
thev received, their perceptions of the effectiveness of the home visits and of the 
ohone calls made to their students' former teachers, and their perceptions of the 
effectiveness of the suaaaer school curriculum. Three forms were used; one for math 
teachers, one for reading teachers, and the third for LEP reading and LEP math teachers. 
These three forms are contained in Attachment . I- 1 . 



All 77 of the summer school teachers were sent the teacher sur^/ey. 



Once. 



The survey was delivered by ORE personnel to teacher mailboxes on July 6, 1982, during 
the last week, of the summer school. 

Teachers completed the survey at their schools or other location of choice. 



the instrument was self -administered. 



M/A 



yas ^a inacrtssaac adaljljcar'sd '.ladar sgandardlsad candlslana ? 
No. ' 

7era thara -sroblasia vlsh tha iaagyraeat: or =ha adalalstrragdan chac sight: afJacs 
cha ?al.i.dlrr of tha data? 



Several teachers double-responded to some items. During keypunching, these items were 
coded on an alternating low-high scheme; e.g., if two teachers circled both 2 and 3 when 
responding to an item, the first teacher's response was coded as a 2, and the other, 
teacher's response O/as coded as a 3. Of the 77 teachers, 73 returned surveys, for a 
return rate of 95%. 
:;ho daTralOTaad tha iaagraaanc ? 

Office of Research and Evaluation staff. 

^^AZ rallabllitr and' ^ralidlrr data tga ivallabla on gha iaatr'jnenc ? 
None . 

Ara chera sors data vrzilxbU- far Intar^raglas; thja-^ff^sa ? 
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TEACHER S.URVEY 



Purpose 



The Summer School Teacher Survey was administered to gather information 
regarding the following decision and evaluation questions: 

Decision Question D2 ; Was the structure of summer school 
appropriate for future summer schools? Are alterations 
necessary? ^ „ 

Evaluation Question D2-1 ; What training did staff 
receive? Did staff feel the training was effective? 

Evaluation Question D2-12 ; What effect did the home 
visit have on parenfi^' activities with their children? 

Decision Question D3 ; Should additional information be pro- 
vided to teachers about .the students before the start of 
future stomer school programs? 

Evaluation Question D3-2 ; Were summer school teachers 
cable to reach regular school teachers of assigned 
retainees? 

Evaluation Question D3-3 : Were teachers able to visit 
the homes of assigned retainees? 

Evaluation Question D3-4 ; How valuable were the home 
visits perceived to be by the summer school teachers? 

Decision Question D4 : Should retainees be encouraged to attend 
summer school? 

Evaluation Question D4-5 ; Can any variables be identified 
that relate to student achievement? 



Procedure 

The Summer School Teacher Survey- was designed by Office of Research and Eval- 
uation staff during June 1982. Three forms of the survey were constructed: 
Form R for reading teachers, Form M for math teachers, and Form L for teachers 
of Limited English Proficiency students. These three forms are contaijied in 
Attachment I-J • The first 14 items are common to all three forms; these items 

r 
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concern general reactions to the summer school program, the quality of the 
inservlce preparation, the home visits and phone calls made to students' 
former teachers, the enrollment policy, and the community school activities. 
Items which vrefe not common to all three forms concerned the curricular mate- 
rials used in the summer school. Form II and Form L each had eight items con- 
cerning the curriculum, and Form R had fiv3 items. 

Summer school directors were surveyed concerning the topics which were dis- 
cussed at the local inservice sessions. A draft copy of the survey was sent 
to the' directors for their comments and suggestions. The finalized surveys 
were distributed to teachers during the last week of summer school. A total 
of 73 of the 77 teachers returned surveys to ORE for a return rate of 95%. 

Teachers' responses to scaled items were summarized by obtaining frequencies 
of rejponses to each. These frequencies are reported separately for reading, 
math, and LEP teachers in Attachment I-l. Overall responses for common ques- 
tions by all groups of teachers combined are shown in Attachment 1-2. Teach- 
ers' comments are reported in Attachment 1-3. 

Results 

.Results are, reported here as they pertain to each evaluation question. 

.Evaluation Question D2-1 ; What training did staff receive? Did staff feel 
the training was effective? ' 

Teaching staff received inservice training on several dates. On May 15, an 
inservice session providing a general overview of the program and the curricu 
lum was presented for all teachers at the central administration building. 
After May 15, the summer school enrollment increased beyond initial estimates 
and new summer school teachers were hired. The general overview was again 
presented on May 31 for these teachers. On June 1 and June 2y inservice ses- 
sions concerning the summer school program at the local campus level were 
presented on each summer school campus. 

An item concerning which inservice sessions teachers attended was added after 
the survey had been sent to three schools, and so only 29 teachers were asked 
which inservice workshops they had attended. Of these, three (10.3%) were 
hired so late that^they could not attend any workshops. The central inservic 
sessions were attended by 16 (55.2%) of the teachers, and 24 (82.8%) attended 
the local inservice sessions. The local inservice sessions thus reached the 
highest number of tea-chers. 

The topics T*entioned by summer school directors as, covered in the local in- 
service were addressed in question 4 on the survey. Teachers were asked to 
rate these topics on a scale from "1*' (''essential") to "5" ("useless")- TJie 
mean ratings that math, reading, and LEP teachers each gave are contained (in 
Figure I-l. More than half of all teachers rated every topic as essential 
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READING (N"32) 



Reward Programs (l.A) 

School Schedule (1.5) 

Program Organl;5. (1.6) 

Ude of Curr. Matls. (1.7) 

Attendah(ie Proced. (1.7) 

Discipline (1.7) 

Self-Concept (1.7) 

Community School (1.9) 



School Equipment (2.2) 

Grouping Students (2.3) 

Conducting Home Vis. (2.3) 

Accounting (2.5) 



MATH (N^aa) 



School Sched. (1.6) 



AtteHdance 

Building Self-Con- 
cept 
Reward Programs 
Program Org. 
Use of Curr. Mat. 
Discipline 



Comrauaity School 
Grouping Students 
Accounting 
Using School 

Equipment (2.6) 
Conducting Home 

Visits/P.C.s (2.6) 



LEP (U^3) / 

Reward Programs (1.00) 
Conducting Home Visits/ 

Phone Calls (1.00) 
Attendance Procedures (1.33) 





School Schedule 


(1.7) 




Using School Eciuip. 


(1.7) 


(1.8) 






(1.9) 






(2.0) 


Discipline 


(2.0) 


(2.0) 


Community School 


(2.0) 


(2.1) 


Grouping Students 


(2.0) 


(2.2) 






Program Org* 


(2.3) 




Use of Curr. Mat. 


(2.33) 


(2.4) 




(2,5) 


Accounting 


(2.5) 


(2.5) 





Figure I-l . RATINGS OF IMPORTANCE GIVEN BY TEACHERS TO IN-SERVICE 
TOPICS. A rating of 1.0 means teachers considered that topic to be ^ 
"essential", 2.0 means "very helpful", 3.0 means "fairly helpful", and. 
4.0 means "useless" 
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or very helpful. Reading, math, and LEP teachers tended to rate inservice 
training in the use of the reward systems, discussion of the school schedule, 
and program organization as most essential in preparing them to teach summer 
school. Reading teachers rated discussion of disciplinary procedures as more 
essential than did math or LEP teachers. LEP teachers were unanimous in the 
belief that inservice activities preparing teachers to conduct home visits 
were essential; however, the reading and math teachers found this to be only 
"fairly helpful." 

Most of the summer school teachers attended the local inservice sessions. 
Of all of the topics reported by the directors as having been covered, the 
most essential in the view of most teachers was the topic of how the reward 
systems were to be carried out. It is interesting that only the. three LEP 
teachers considered the inservice on conducting home visits, to be essen^ : 
tial. It may be that LEP teachers consider home visits to be essential to 
the success of their instructional efforts, or that LEP teachers feel a 
greater challenge in making a successful home visit than do non-LEP -teachers. 
Non-LEP teachers expressed some frustration with the amount of time spent 
conducting home visits, but generally found them useful. 

Ten teachers provided comments about the inservice activities. Three of 
these said that the May 15 inservice should have provided tjore information 
about teaching summer-school students. Two commented that the inservice 
activitie?^ were very helpful and should be repeated. OtheriS commented that 
the inservice was well-planned, .that it was necessary in achieving success, 
and that the director was very sensitive to teacher concerns. More negative 
comments were that the discussion of ^^^^s^^ waste of time," 

that the inservice should be conducted earlier so that teachers can get 
their materials ready earlier, and that, extra planning time for teachers was 
needed for activities conducted during the inservice. 

Evaluation Question D3-2 : Were" summer school teachers able to reach regular 
school teachers of assigned retainees? 

Evaluation Question D3-3 : Were teachers able to visit the homes of assigned 
retainees? 

As reported in Appendix B of the first report, teachers were able to complete 
383 of the 592 assigned teacher calls (.64.7%) and 140 of the 144 asjjigned 
'home visits (.97.9%). Part of this difference in completion rates is due to 
the way the process was set up; more phone calls were assigned, teachers 
were told they did not have to substitute other teachers if they made at 
least two attempts to reach those assigned, and two alternates were chosen 
for the home visits. 
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Evaluation Quest ion D3**4 1 How valuable were the home visits perceived to 
be by suiraner school teachers? 

A related question not specifically stated in the evaluation design is how 
valuable the telephone calls to former teachers were perceived to be. To 
gather information on the relative value of each, summer school teachers 
were asked to indicate the degree to which they agreed with the statement 
that: 

"Calling former teachers was more useful than making home visits," 

Of the 69 teachers responding, 32% agreed that calling teachers was more 
useful and 28% disagreed (indicating they thought both were equally useful 
or home visits were more useful). A large percentage (41%) were neutral on 
the question. Thus, the responses to this question did not indicate a clear 
preference for home visits or calls to former teachers. ^ 

Teachers/5 were also asked whether the home visits and calls to former teachers 
provided information useful in teaching the children. Overall, 88% said home 
visits provided useful information at least to some extent. Specifically, 
34% felt visits provided useful -information to a great extent, 54% felt the ' 
information was useful to some extent, and 11% said the home visits provided 
no useful information. The three LEP teachers seemed to view the information 
as more valuable than other teachers — two of the three (67%) caid the infor- 
mation was valuable to a great extents 

In terms of telephone calls to former teachers, 47% agreed that the informa- 
tion supplied was useful, 39% were neutral, and 14% disagreed. This suggests 
a slightly more positive view towa..'ds the home visit information. 

Open-ended comments were also solicited on the survey about home visits and 
phone calls to former teachers. In general, comments were less frequent and 
more positive about home visits as compared to phone calls to teachers. 

Thirteen positive and five negative specific comments were made hy teachers 
on the survey about home visits (see Attachment 1-3). Positive comments 
generally centered on the idea that the visits were enjoyable, that they 
increased teachers' understanding of the child's academic problems and home 
environment, and that the parents seemed to like them. Negative comments 
were that home visits did not provide useful information (three teachers), 
were dangerous (one teacher), were time-consumi,ng (two teachers), and were 
difficult to schedule (one teacher) , ^ 

In contrast to home visit comments, more teachers specifically said negative 
things about phone calls than positive. About 34 negative comments and eight 
positive comments were noted. Many teachers felt the telephone calls to 
former teachers simply did not provide information that was not available 
through other sources. Seven specifically mentioned that most of the same 
information was or could be available through the student enrollment informa-^ 
tion card or strengths and weaknesses sheets. At least five teachers said 
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former teachers were not very cooperative, largely because they felt they 
had put the information on the strengths and weaknesses sheets or because 
principals had not notified them they might be called. Ten teachers said 
former teachers were difficult to reach. Four said former teachers were 
too negative about the students and that the children were actually better 
than they had been led to believe they would l^e. 

Although some comments referred to problems with the process that were 
specific to this year and that could be .corrected, »the general sentiment 
seemed to be that phone calls to former teachers did not provide informa- 
tion that was not available on forms already being completed on retainees. 
Teachers seemed to feel that the* strengths and weaknesses sheets filled out 
on each retainee in the spring should be forwarded to the summer school 
teacher and that these sheets could supply most of the same iiiformation 
gained by the calls. The regular school year teachers' name and telephone 
number should also be listed on the enrollment card so the summer school 
teacher could easily call if this was felt to be i 2cessary. Regular school- 
year teachers should be informed that they might be called. 

Evaluation Question D2-12 ; What effect did the home visit have on parents' 
activities with their children? 

Some lightomay be shed on whether home visits are likely to have some posi- 
tive general effects by asking teachers if they observed any events that 
might be related to the home visit or by asking parents if they did anything 
different with their children as a result of the visit. Simply asking 
teachers if they believed home visits were effective is likely to result in 
positively biased responses. Asking teachers to be specific about changes 
will minimize this biasing effect, however. Another problem that must be 
considered is that teachers made the home visit before they knew the child, 
and so had ho "control child" with which to compare the child. after receiv- 
ing the home' visit. 

Teachers were asked to provide. specific events which led them to believe 
'that the home visits were effective. Forty-five teachers provided responses 
to this item. Thirteen (29%) said there were no observable changes in home- 
school relations. Nine (20%) said the child appeared to be more comfortable 
with the teacher than children not receiving home visits; one teacher said 
that a reluctant sibling decided to attend summer school after she visited 
the children's parents. Six teachers (13%) reported better attendance among 
children receiving home visits than among children whose parents were not 
visited. Four (9%) reported that parents demonstrated greater interest 
after a home visit by making school visits themselves and exchanging notes 
with the teacher. 

One final item related to the home visits asked about the extent to which th 
home visit improved the relationship between the home and school. Overall, 
32% C22) of the 69 teachers responding believed it improved the relationship 
to a great extent, with 57% (39) saying to some extent, and 12% (S) saying 
not at all. Thus, .89% felt the home visits Improved the home-school relatio 
ship at least to some extent. 
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Apparently, home visits generally do improve the relationship between 
teachers and parents at least to some extent. These effects seem 
related to attendance, and to interest in school on the part of both the 
child and the parents. However, we do not have enough information about 
what teacher behaviors during home visits make them effective. We know les 
about the information gained from the home visit. 

Enrollment . . , 

Teachers were also asked about enrollment issues. A majority (90%) of 
teachers had students who were registered but who did not show up. Both 
math and reading teachers had a median of three students not showing up. 
LEP teachers had a median of six students not showing up. Reading teachers 
reported a median of 3h students enrolling on the first day or thereafter, 
math teachers reported two students adding, and LEP teachers reported a 
median of three students added. Reading and -math teachers should have 
reported the same number of students being added pri or after the first day, 
but this was not the case. Some reading teachers reported as' many as 
twelve students being added on or after the. first day, whereas no math 
teachers reported any more than five students being added the first day or 
after. Teachers were asked if the late additions were detrimental to their 
teaching effectiveness.. Almost all (72) teachers responded to this item. 
Of the math teachers, 17 ('-53.1%) responded that it was detrimental, ' but 
only nine reading teachers (28.1%) considered the additions detrimental. 
Two of the three LEP teachers believed their teaching was detrimentally 
affected by the late additions. 

"eachexs were asked how the late additions were detrimental to teaching 
effectiveness. Thirty teachers provided responses. The most frequently 
reported problem' concerned how far behind the children arriving late were, 
and how difficult it was to find time to help them catch up (13 responses, 
A'-;. 3%). Another problem was finding supplies and materials for the late 
arrivals (five, or 16.7%). Other problems mentioned getting new children 
adjusted to the routine (13,4%), the lack of information available •'on new 
children (13.3%), excessive distractions, difficulty in pacing instruction, 
the poor attendance of late arrivals, the problem of regrouping students, 
and changing seating arrangements (each of these were given by one teacher 
each). One teacher reported that following the enrollment of late arrivals, 
she had three grade levels in her classroom and had difficulty maintaining ' 
discipline. 

There are several decisions that might be made regarding problems with late- 
arriving students. One is to close enrollment early, so that there are few 
late arrivals. This is probably the most efficient solution. Other solu- 
tions will be more costly. For those students who do arrive late, the main 
problems. that would have to be alleviated would.be getting supplies and mate 
rials for them, getting information about them and helping them catch up to " 
their summer classmates. - - ' 
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The supply problem would have to be alleviated by making sure teachers have 
an adequate supply based on the knowledge of how many late arrivals there 
are likely to be. Ninety percent of math teachers had less than' five late 
additions after school started (less than 30% of class enrollment). Ninety 
percent of reading teachers had less than seven (less than 50% of class 
enrollment). Because of the cos^t of materials, it will be difficult to 
oversupply teachers. What latecomers have missed in instruction might be 
made up by peer tutoring; however, this may take basic instruction time 
away from the student who is the tutor, unless the tutoring is done during 
the Community School time. Getting information quickly about these students 
will also be difficult because, by definition, nobody knows who these stu- 
dents are until they arrive in class, and obtaining information and trans- 
ferring it to the summer school teapher needs advance planning. The most 
productive solution may be to close enrollment sometime before the first 
day of summer school. 

Curriculum ; 

Teachers were also asked about the quality .of the curricular materials. 
These results will be discussed by subject area. 

Reading Teachers ; Thirty-three reading teachers provided responses to these 
items. More than 80% of the teachers judged the quality, appropriateness, 
arid usefulness of the reading materials to be excellent or good. Nine per- 
cent of the teachers considered the quality and appropriateness to be poor. 
Only two teachers who rated the quality of materials as inadequate or poor 
gave reasons for this rating; one said the materials were too easy for 
students, the other said the materials were too difficult. As for student 
response to reading, materials, all teachers reported that students liked 
the materials. Two-thirds of the teachers reported that students liked 
Scholastic Text Extenders "a. great deal," about half of the teachers reported 
that students liked the CMLR System materials "a great deal," and 60% of the 
teachers reported that students liked Modern Curriculum Press Primary Books 
"a great deal." - . .. 

A large majority of teachers felt that CMLR and Scholastic Text Extenders 
should be used again (88% and 97%, respectively). Sisciry- two per cent felt 
that Modern Curriculum Press books should be usiad again, and only 41% felt 
Houghton^if f lin Mini-Books should be' used again. 

Another question concerned what activities teachers were engaged in other 
than teaching CMLR for at least 10 minutes a day. Most of the teachers (76%) 
had daily reading aloud and independent reading (73%); 44% of teachers engaged 
in vocabulary -instruction, 32% in phonics instruction, 21% in mixed skill 
workbooks, and 3% in performing plays. Other, activities Included storywriting, 
book reports, journal writing, and study skills. 

Teachers were asked If they had an adequate supply of all materials and 25 
teachers responcled. Of these teachers, 22 (88%) had an adequate supply; 
Three teachers .(12%) responded that they would have liked workbooks for com- 
prehension exercises. Another teacher thought that workbooks on word-attack • 
skills for intermediate students would have been helpful. 
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Math Teachers ; Of the 36 math teachers responding, 66% and 69% of the 
teachers described the cuijriculum's quality and appropriateness as "excel- 
lent" or^feood", respectively. About 11% and 8% viewed the materials as 
"inadequate" or "poor". The primary problem areas suggested for improve- 
ment were: 

• Finding a workbook that correlates better with Math for Everyone 
than Succeeding in Mathematics (15 teachers); 

• Coordinating the workbook and obj ectives better (5 teachers); 

• Providing more manipulatives, hands-on materials, and math games 
(11 teachers) ; . ^ 

• Improving the tests — some were confusing, some didn't test the 
skills well,. some skills had no tests, some activity sheets 
had incorrect responses (10 teachers); 

Providing more sufficient supplies of thermofax and ditto paper 
(6 teachers) ; ' „ 

• Providing more skill practice sheets (5 teachers); 

• Reducing paperwork (2 teachers). 

The grade 2 teachers seemed most concerned about the coordination 
- of materials and the tests. 

A large number of teachers reported that students liked calculator enrich- 
ment, "a great deal" (86%). A third of the teachers reported that their 
students liked Math for Everyone "a great deal," and 29% reported their stu- 
_dents I jjc^^^ in- Math Jja great _d^^^ As to which materials should 

be used again, 89% of the teachers said calculator enrichment, 76% said Math 
for Everyone , and 54% said Succeeding in Mathematics . When asked which mate- 
rials should be. eliminated next year, six of 16.(38%) said none, nine (56%) 
said Succeeding in Mathematics should be eliminated, and. four (25%) said Math 
for Everyone . 

Most math teachers said they received an adequate supply of materials (81%). 
Of the other 19%, five teachers reported that they needed more ditto paper, 
transparencies, and thermofax masters. One teacher said that she didn't 
have enough scented stickers to give out ten a day and that the stickers 
were not scented. Another teacher said textbooks were needed. Full comments 
made by math teachers ^about the program in general and its strengths and 
weaknesses are contained in Attachment 1-3. 

LEP Teachers ; Only three LEP teachers were involved in the program. One 
teacher taught both reading and math, another teacher taught only math, and 
the third teacher taught only Spanish reading and English as a Second Language 
For purposes of rating LEP curricula, there were two teachers rating the math 
and two teachers rating the Spanish reading/ESL materials. 

One reading/ESL teacher rated both the quality and appropriateness of the 
curricula as "excellent," and the usefulness of the materia.ls as "adequate." 
The other teacher rated the quality, appropriateness and usefulness of the 
curricula as "adequate." Both teachers reported that students liked the 
materials "a great deal," and both teachers thought the materials should be 
used again. 
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One math teacher rated the quality of the. math materials as "good," the 
appropriateness of the materials as "adequate," and the usefulness as 
"adequate." The other teacher rated the quality of the .materials as 
"inadequate," the appropriateness of the materials as "Inadequate," and 
the usefulness as "adequate." Both teachers said the students liked calcu- 
lator enrichment "a great deal," one teacher reported that students liked 
Math for Everyone and Succeeding In Mathematics "a great deal," and the 
other said students considered these two books "okay." Both teachers thought 
the materials should be used again. All teachers reported they had enough 
materials except one teacher who reported she needed more Spanish workbooks. 

Impressions : 

Problems associated with this year's summer school might be alleviated In 
future summer schools by closing enrollment early. Teachers could then 
know which students will be In their classes, how many materials they will 
need, and will not have to divide their efforts by taking time to help late- 
comers get oriented and get caught up. 

Home visits and contact with the former teacher both appear to be of benefit . 
to both teachers and students. They do require extra pay to teachers, how- 
ever, so alternatives might be considered. Skills strengths and weaknesses 
sheets from previous teachers might provide at least some of the information 
provided through phone calls. Some mechanism for getting this information 
to the summer school teacher needs to be developed and implemented. 
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STJMMEa SCHOOL XEAOm SURVET - P ^ Z 

MX txanamv achool etmchars at* b«lng uluid co cotnpl^ca chla amrv^. taformmcloti frota chls 
«C4Xf sunmr will h*lp ta pLaaniag £ucur« sunmwr achoola b7 IdtntlfTlng probiiaa which. t 
adghc b4 improved upon and scrtngtha which should bm buUc upon ta fucura tmaamr achoola* 
Tour r«apotw«a wlU b« k«pc cooildtatlai. Plead* rtapond So eh* specific quasdoiw Uacak 
b«lov«. FaeX fr*« to add conmtncs co any quaadotui, 

CTMAL aEAcnOM TO THE SDMMEa SCHOOL PSOGHAMt (Clrda on*) 

!• In g«n*ralt hoir would you rac« thm suomr school's: WONDERr- ADE- 

-Ji^ "FPL ^ QUATE 

«• Organlxadoa la your school iTTb 2" 

b^. Eff«ctlv«nM« la laproviag stxidtata' aklllj t09 i 

'-^'^ c« Tuchcr schttduli and planning clsM ],l 33 2'^ 

d^ ?upll-caach«r ratio 2 

/.^ Smarda (calculacora) j^ul /to ^ 

A*^ f. Kamrda (jcancad stlcfcara) i<H 
g, Othar ravarda (specify any you aapaclallT 

lllcad); ' iW i.o 



1 



Im What ddld you Hlca baac aboufi suimBar school fh ^t yaar? 
3« What changaa ara moac aaadad aaxt yaar? 









NOT ;! 




IIIADE-* 




APPLI- 


* QUAXS 




CABLE * 




3 






0 


3 


0 


401 


r7 


3 * 


0 


4 0 




3 


0 


4 0 


0 


3. 


0 , 


4 0 


0 


3 


0 


4 0 


0 


3 


0 


4.. 0 1 


0^ 'l^l- 





Trr-SEHTXCS PHEPAHAtlO:!: . - 

4. Tha foUowlng copies wara dlacuaaad ac local la-sarrtca workahopa. Hoc arary school 
covered the saoa copies. Pleaaa race che followlag copies according co thalr effec- 
tlvenesa ia halplag you caach your suaanar school daaa. 

VEET IXOa NOT 
ESSmTIAL HELPHJL HET.7niL TOEr.'rsS COVERED i--^ 
Organisation o£ the program 1*33 2 o V^'T^i.r^ "~ 

Grouping of scudottta for readlng/aath , 1* • 33 2' 3« 3' 33 4 6> 30 
Use of cha currd.cular oiacerlals la 

your suhjecc area (reading /oath) 1* 33 ' 2 0 - 3* ^7 4 (9 3d 

Comoualcy School program 10 3 ^ 4 0 30 

Tour school's daily schedule i» 33 2'* 3 0 4 0 5 j 

Building self-concapc x^* *7 2* J3 30 4 0 3 n 

Discipline procedures l' 33 2^ 33 3» » 4 0 3 0 

Reward programs X'**"** 2o 3 0 4 o 5o 

Conducting home vlslcs/phone calls 1*" /"^ 2 o 30 u 0 3 0 

Using school equipment and other resources 1\ ^ 3 O 40 30 

Attendance poUclaa X^*^ V ^ 'z O 4 0 3 o 

Accounting procedures for equipment/ supplies 1 o 2* SO 3* 5:3 4 0 3 0 ' 
Did you attend these . insemce sesaionar Ov^rrlii, on iSxy IS . (yj^ Overview on May 31_ 
Ccoments: Campus tnservlca on June 1 /( June 2 i\ (Zi) 

HDM2 7ISIIS AOT PHONE CALLS TO 5X5RSIER TEACHERS: 



-2i- 






a« 


a.o^ 


b. 


Q.33 


c« 




d. 


/. 


e« 


/•33 


f. 






f.ao 


h« 


/ >99 


1. 




J. 


/.30 


k« 




1. 



TO A T P SOK E MOT 

GREAT iiiCT^Tr SSTgrT ' AT ALL 



/.33 5, The home visit provided information which y i / \ 

was useful ia teaching tha children. , 1 ^' C^'T) 2 3 C^) 

/. 33 6. The home visit improved- the ralatlonshlp v 

between home and school. - x 2 * 3 ^o) 

7. Did anything specific happen which deaonstratad this improved relationship? 



acres'' ITSirrRAL DISAGREE 



/'CO 3, Tha information received from the former 

teacher was useful ia teaching cha children. .1 6*») 2 cf) 3 (0 

/.47 9, Calling former ceachers was more useful than 

Mklng home visits. x' (j^ (c?) 3 /o) 

CCSfiJEarS about home visits and phone calls: / ^> 



BEST COPY MLfiBLE 
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10. aov oumy scudancs orlglJiaUy schaduXad co hm In /our flyTst, parlod cla«a did aoc^ a, 

shov up 4C aU? w o) .-xCO 7^i) ^-7.^7; '-^^^^O^^ M<p.|.(? V .^^ 
LI.' Hov rnnny studanM w«r« addttd ch* fflrsc day? ^'-'^ Aicar tha flrsc day? ' 
L2. Did dhia laca Jiddiclons aifacc your c'sachlng «f feccivanasa? 

* tM, A' lo c Ym, a lied * anatir a t 



13 • If cha Uca idditlona vara dacrlmancal, how? 



14. When do you chink aannwr school anroUaanc should ba dosad? 

Bafora cha first day 
\\ frW n tha flric day 
I tsA c cha and of cha iflrsc waaic 

Ochar (Spaclfy) • 




•a .0^ 
2.^ 



• oo 
7 SO 



;.00 



LEP TEACHERS: MATERIALS 
13*. Uhac subjaccCa) did you caa<:h? 

Raspond CO all quasciona chac apply co you: excEIXENT GOOD ADEQg AIE nTAPEQUAIE POOR 



C50«) 

Math 



K aading 



16. 



L7. 



13. 



19. 



20. 



21. 



22. 



23. 



aov would you mca cha guallcy Raadlng 

ot cha currlcular sacarials? Mach 

IIov would yott raca cha appro- Raadlng 

priatanaaa of cha niacarlals >Iach 
for yott scudancs' ftmcdonal. 
laval? 

Hov would yott raca cha uaaful- Raadlng: 

gas a of cha aacarlals for Mach 
sunjBiar school? 



FTsSJ 
I 

I 



T 
1 



3 

3 ' 
3' 



A GREAT DEAL OKAY DID HPT LIKE 



Hotf'did Cho scudanca Ilka: 

a. Scapplng Xnco Engllah 

b. Play and Praccica 

c. '*! Uka Engllah" plccura carda 

d. Supplanancal Raadara ("Caracolicoa/* 

'*Una Coaa") 

How did cha scudants Ilka: 

a. Mach for Evaryona 

b. Succaadlng In Machanaclca 

c. Calculacor Enrlchmanc 

Uhac raadlng macarlals should ba uaad again? 

\\ ^"^^ S capplng Inco Engllah 

nr^*»>P lay and Praccica 
jj^"X Llka Engllah" plccura carda 

1 \ ri«<6 uppl<aan c al Raadara 

\ fs^ thmc (spacify) 



1^ 



2 
2 
2 

2'i:s» 



2 



1 n 0^ 

(Chack any or all) 



NOT 
APPLICABLE 

4 ' 
4' 



\\ ^W^C alculacor Enrlchmanc 



Whac nach tnacarlala should ba uaad again? 

>^6^> lach for Evaryona 

^V^lS uccaadlng in Machamaclca 
Did you racalva an adaquaca supply of all macarlals? \\ Y aa 

If noc, wfaac did you lack? 



I 



'to 



24, Whac do you saa aa cha scrangcha of cha niacarlala uaad? 



Waaknaaaaa? 



25. Vara chara any sacarlals you did ooc hava chac you faal would ba halprul for 
AODmOKAI. COMMEJITS ABOUT STlifllEa SCHOOL: 

36' 



THAOTC TOUi 



Accacnmenc jl 

82.25 Page 3 of 6 

OmCE OF RESEAaca AOT EVALUAXIOM - JUKfi 1982 

♦» 

SUmSSL 3CII00L TEAOmi 3imVET ^ ReAi)!*^ SJ g V 

All susnuir school CMchars «ra baing a<kad co cotsplaca cUia lurvty* lafonnacloa from chi« 
scaif surv«y will halp In planning fucurt sumnuir ichools by Idaacifying problma which ^ 
might b« Improvad upon and scrtngChf which should built: upon In futurv suoMr schools. 
Tour ruponsM vlU. b« Icapc coafldmclal. PlsM^ raipond co th« specific quasclons lis cad 
bttlov. ?a«l L^raa co add conotncs co any quaadons. 

GZIIERAZi REACTION TO THE SmiMEa SCHOOL PP.OGHAHs (Clrda ona) MOT 
!• In gtnaral, bov would 70U raca ch« surnmar school's: WONDER"* AOS- IKAOE- 'APPLt- 
IT » . PPL OaATE QgATE CABLE, 

-1:^4 — - *• Organization in your school nm-i^ X Tr».4rt 2 iv.^r* 3 a.rft - 4 o,9tG 

b. Effacclvanaaa in lasprovlng scudanca' skills n^t^i lir.^ Z 3 A o.a 

1.97 c«' Xaachar schadula and planning cli&a na^N l7i.tf 2^'( 3 3*1 4o.o 

/.3t d. Pupil-caachar ratio n«"3H- 170>^ 2a#.< 3 T.f Ao**' 

ria-* a. Savarda (calciUacors) 1 Z/^J' 3<J.tf* 4 

. /.i5 C. aavarda (acancad stlckars) n It^S'V 2i7.£ 3 0.0 4o.o 

g. Othar ravarda (apaciify any you aapacially 

Ukad); 1 tH.'^f 2 /S^.s* 3 ao^ - 4^.*» 

2« What did you Ilka baat about stnmaar school thia yaw? 



3« What changaa ara a»ac aaadad aaxt yaar? 



tN-SESTICE PSEPAEATIOH: 

4. tha foUoving topics vara dlacuaaad at local In-sarvlc'a vorkahopa* ?rot avary school 
covarad tha saaa copies. Plaaaa raca tha foll^rLng copies according co chair affec- 
tlvanaaa in halplng you .taach jroxir summar school daaa* 

Vm FAIRL? NOT 

. ESSKNTIAL HELPFUL HELPFtTL ITSELSSS COVEPCT 
Organization of tha program isz^Vm 2 37.5% 3 '^.yfi ko*»% lo.o^ 

Grouping of scudanta for raadlng/math 1 3a. I* Z "39. 3 ar.«* '5^,7 

Usa of cha ctxrrictilar matarlala in ' 

TQur sub j act araa (raadlng/aath) ms.^'X 153.1 2 3 4^3. .3o.p_ 

Coimamltty School program irmH 1S'^T* 2 aw.^* 3a.v.il'* 4 «.o 5 4.^ 

Your school's dally schadula I ^V-S* 2 atf.t 3 7. 7 U 0.0 5 o.<9 

3ullding salf-concapt n»3o I VV.f* 2 V<.3* 3 -4.9'* 4 0.0 s^a.o 

OladpUna procaduraa na-ao. 1 S'a^k Zl-y.l* 3f.g 4 3.1 3««0 

Raward prograaa ^ Ki^-ja 1*3.5" 2 3V.V 3 a./ 4 0.0 5 

Conducting homa Tlslta/phona calls ^ ^ 1/3".^ 2 37.^* 3 vir 4 ^1 5 a 

Using school a<iulpmant and othar raaotircajp 1 3U.7 *♦ 2 3-33. *y* A o.isr* 5 6-3 

Actandanca poUdaa 1 ^'^^^ 2 Wi?.* 3 4 5 

Accounting procaduraa for tqulpmant/suppUaa 1"3.a-^*' 2 ^t-**^ 3 3»y.^* 4 5 3 

Old you attand cHaaa. Inaarvica sasslona? Ovarviaw on Hay 15 Ovar^aw on May 3 1' P*r m 

Caapua Insarylca on Juna 1 wj*<r Juna 2 ^ m 
Connsancss — 







a* 




b. 




c; 


i.7'3 


d. 


1. 


a* 


1.. 


f. 


/. 4^ 


.g* 




h. 


a., 3^ 


!• 


/.^^ 


J. 




k. 


5*-/^ 


1. 



HOME VTSXXS AND PHONE CALLS TO FORUEE YEACHEHS; 

TO A - TO SOME ' - MOT 

*g ggEAT HXTOT EXTEMT A7 ALL 

. _ 5« Tha homa visit provided information which — — 
'•'^^ waa uaaful in caachlng tha chlldran. n^^^ 1 2)7.^% 2 3 ^'•V^ 

/. Tl 6* Tha homa vlsic iaprovad tha ralacionshlp 

bacwaan homa and. school. ^ n'*!'^. • ^ a^.V I ^^*o 3 iig-;^ 

. 7. Old anything specific happen wiyLch demons crated this improved relationship? 



X • '*' AGREE NHUiKAL DISAGREE 

T -7^ 3« The Information received from tha zormar _ 

teacher waa useful in teaching the children. n>t!»'^ mO.i /o 2 V3.tr9i 3 
^.07 9* Calling former taachers waa more usefxil than 

making homa vliits.* />-^' 1 -^•'^ 2^/. f 3 3^.3 

COMHETTTS about home visits and phone calls: 



BEST 
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10. 

U. 



13. 



Bow nany geudtnta oriiloAJULy schadulad Co b« In your flrscrparioci clai« did not 

show up ac *U? ♦'S:*3.C^^ M<o-a,oo (>«3a) tt - a:»V /- . ,J\ 

How aany acudancs wara addad tha tisnt <lay^r5lJii? ^^•^ c:i£iL** ^7 

Did cha lata addiclooa affacc your caaching aif •ctivaaaaa? Ch^ta^ 

Taa, A locj2i£Jf Taa* a litttl a t^^^X No CtT.^^ Unaura^^Ji^ 
If cha lata addXClona vara dacrlnaacal» how? 



L4. Vhaa do you ttliak stuonar school anroUoaac should ba doaad? ^A^am*^ 
QliAti aiora cha first day 
* 34.*y0 n cha first "day 

A c cha and of cha fltac waak 
/p.; O thar (Spadfy) 



READING TgACTOERS 
.HATEEXALS: 

/i^S 15. How would you rata cha quality of cha 
currlcular matarlala? ^JsCO 
h^^ 16. How would you rata cha approorlatanaas 

of. tha matarlals for your acudanca'^-s^J 
functional laval? 
5*? 17. How would you rata cha uaafulnasa of J 
tha matarlala for sinmar school?* 



eXCEIXENT COOP ADEQUATE INADKOqATE POOR 
A GREAT DEAL OKAY DID NOT tlKg NOT APPtlCABLZ 



Id. How did Cha scudanca Ilka: 
y a. Chicago llastary Laaxplsg llaaourcaa 

Syatam (CHLR) . (n^^^J v 
/.» b. Scholaatlc Tarc.Eactandara (^n*«y 
a^yi/ ^i.aa) c. Mbdam Currlculiaa Praaa Prlnaxs3o^ 

L9. Which oatarlala do you faal should ^a u 

97. J Scholaatic Taxc Extandars 
- S.T Othar -.^Soaclfv) 



1 sy.i^; 2 3 4 a«« 

I ;i.7 2 3p«3 3 0.0 4 0.0 

ad again? (chack any or all) 

yZi^X Mbdarn *c2irrlculum Praaa Primary Booka ^ 
HJ.^ Hough con-Mlff 11a nlnl-Booka 



20. What did you sp'and at laasc 10 mlnutaa a day taachlng (on tha avaraga) during cha^ 



tlma not spant on CILR? 
^^^honlcs 



73.5^ todapandant raadlng "^Vj Othar (plaaae spacify) 
"yt. < raadlng 



21. 



*f*^'? vocabulary '^-W 

artxad skill workboqka 3*9 plays n»5*/ ^ 

Did you hava an adaquata supply of tha standard currlcular aaterlals? 
If not, what: did you lack? 



22. Vara thara any satarlals you did not hava chat you faal would ba helpfxil for future 
3u2soar schools? ^* 



ADDITIONAL ODMlflSrrS ABOUT SUMMER SCHOOL; 



38 



rHANK YOU I 

PL2ASE RETURN AS SCON ,^3 POSSIBLE TO: JOHN :iAC DONALD, ORE, ADM. StSG., 30X /9 
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SUMMER acaoot TSAcam survet . — . a/- o ^ 

b«Iow. FaaJ. £ra« eo add connnca to tay quaielou. » ■v«o«ic quucioaa U«t;«d 

CTMEHAr. RE\CnOM TO THE SDMMEa SCHOOL PROCBAMJ (Clt^. on.) not 
y ««a«*l» hov wjttid 70U cat. eh. auaoMr ichool'.i WONDEtt- ADB- CtABE- APPLI- 

».3T a. Organliacloa la Tcur .chooi 

b. Eff.ctiv«... la improving .tud«»ca' .klUa n07 S^^TrJ^TT < J*'. 

/.aw a. Itawarda (calculator.) ",^7 . [J,, ^ >^ 4 

l.3< f. Bawarda (.cMCad .dckara) „^37 J 7^.7 5 ? ,f J 

«• Othar rawarda (.p*:±£r any you aapadaUr n.-iT ^ ' ^ 



U]UKi)t 





tthac^dld you Uka but about susBoar .chool thla y.ar? 
ara uac aaadad uxc ywir? 
IlbSSSTICE PREPABATZOIf: 

4. Tha followlag topic, vara dlacuaaad at local la-.arrtca uorkahopa. Sot .var7 school 
covrad cha ..aa topic Plaaaa rata tha follovlag topic. acM?Siite to SIS llsllt 
cl7«iaM la.halplag you taach your ramar school claaa. """'^'^ " . 

VEST FAiail NOT 

Orgaalaaclon of tha progr*. 0= .-Ja. r3ri«''r57.JFTa7Ja'ro:3%''"T^ 

Grouping of acudaaca Jor^raadiag/aiach n-w l „.y f 2 af.j- 33? t* 4 fi./- -j t 
a.a o< tha cumcnla:^matarlals la 

your .ubjacc araa (raadlag/mach) na^^^ I37.i» 2 a*.<' 3 4 a.i-* 5J.0 

d. CoBBualcy School prograa ja, I ao.*^ 2f*.'<*3ax<* 4 J.r* 5«.r 

, ^i- ■•/^ou^^'chool, dally .chadula n-.33 l 2 VS.v 3 7. 4 ^ ^ J^.I 

,.Ta* g. Dladplla. prpc«iur« „ .33. i va.f* 2 3«T- 3 .r** 4,.^* l% r 

S"*^- vl3lna/phon. call. . . I 2 3^3.7* 4 .Iv 5 a./ 

T',".. '^•^K school tfiulpaanc and ochar t.MurpM^ I af.H* 2 3 ar.t* 4 «,*a 

k. Att«daaca pollcla. • n.p^'^ I h*. 2 37*» 3 'V-i* J I to 

a,0V 1. «c«»ai^g procadura. for axiulpaaae/suppllaa I ar^* 2 3Ta* 3 3a.a* 4 5 i# a 

Dl. you att.nd tha... lai.r^e. aaaalooaT oa May 1. <^-« „ 31 ^ Tf^ Ty 

^rrewico ^^^^^ 

SOME VISITS AND PHONK. CALLS TO PORMEa TZACHEHS: 

^ TO A T O SOSIE :J0T 

7^4 5. Tha ho«. -rtalt provldad laforaadon which • ^S^-SSI -SSI ATAU, 

waa uaaful la taachlag -tha chUdrwi. n.-as" i 2 ffr.*J4 i/yaS* 

/.fas. Tha hoa. vlalc lap«w«l eh. raladonahlp z 3/y.3^ 

batwaM hoaa and school. ^ ^.^^ I at.<f % 2 tfy.7^ 3 8«'« 

7. Did aaychlag spaciflc bappaa which d«»nstraeid this laprovad relatlonahlp? 



Tha iafomadoa racal^d. fro, eha formar ' — " 

euchar vaa uaaiul la eaachlag cha chlldrm. n*7S i Hr,L% 2 O"?.' Ji 3 /y.3» 
/.?7 9. Calllag fotjaar caaehara was aora uaaful rh^n 

• CfJHMEHTS about hoaa vlslca and phona caUs: ^ "-'^ 2 37./^ 3aV.3^ 



82.25' * ACtachment, I-l 

EHWDLLMENTI PagQ 6 of, 6 

10« (tow oAny icudanca ortginAilr. ich«diii«d co b« In your firic-psriod oXa«i did not 

IK How Qwnr »cud«ac« w addid th« flric dmyT 7<2i2IZ^c«r th« ffirac day? HJ^JJT* 
' 12. Old' ch« Uci 4ddi,tloai tfftee your c«mchiag •««ccl7tt«ii7 - . v 

Tm, * lot Jm% T9«, a liccl. VXiaNo (jMur. C'^^OJ) 

13. W Ch« Uc« addlclona w«r« d«cnm«ncal, how? 

U« Uh«n do /ou chink luasMr lehool •arollamat ihould b« eloi«dT 
a7«og B«fQf ch« firsc day 
Jf^On th* fint day 

Ac th« sad of th« fine wttk 
'tf.q Otb«r (Specify) 

MATH TEACHm > ^ . ' • 

^ HAXzaiAUj ^ gxryTT.rMT coop adequati; TnADgotyAXg poor ' 

L5, How voiild tou r*t« th« gumllcy of th« ^ #yt _^ ^ 

currlcular «»c«rl*l«T " w*C4 i vra^ 2 if*/^ 3 a^^^ ^ t.3» 5 3.f« ^ 

^••^Id. How woiild you rtca ch« approprlAt«o«i« ^ ^ 

of th. BtcrlAl. for your scudancj* I .2 at.f 3 4 t.-i 3 <^.oX 

fuacdooai l«v%lT 

3 1I^17« Bow would you r&t« tha ua«fuln««« of ^ a 

* th« ntcwlAla for sunaMr ichoolT n^-^V I 2 ai^ 3 ' 4 lut ♦ 3 P,.*' 

f 

13. Sow did 'thm JtudanCJ llkat ' A tfREAT DIAL' 'OKA? DtP NOT LPg 

4. M,th for Ev^ryoM n*33 I ^J-*^ J ^^l^^ 3 

b. SuccMdlng la HtthoBatlca n*3^ I a^*<. .2 A''-* 3 a.'T . 
A /31 c. CAlculAtor Earlchn«ac n»'3f* I V^-' 2ja,t 3d.o 

19 , Uhlch iut«rljaa do you f •«! should b« uaad Again? ^ (Ch«clc Any or aXI) . * 
for Ev«ryott« ^-r**^*) ft,o< CAlculAtor togLchawmt 
y V, /^ SuccAading in MACheaaclca U^-^^ 2i.iS oth%v (SpAclty) ^^.^^ 



20. Should Any b% MliainACAd? 

21. Did you rACAivA An AdAquAtA supply of aU oAtArlals? T^-^^ aa (f.vSf Ko 
tf not, whAC did you lAck? . ' 

22. Ata chAra any MtArlAls noc usAd chlA suioMr chAt you fAAl voxild bA hAlpful for 
futuTA suxBDAr schoolj? 

23. WhAC do you aaa aa thA scrAagchA of chA niACh progrga mncArlAls? 

24. UhAC Impro^AOAnts would you suggAAC? 



25. Did .you hAVA quAAdooA about iaplAtnAnclng chA progran chat warA aot answArAd chrough 
ChA InAArvlcA or by your building dirACtor? • 

I^Hi(> Taj r6.^ No 3f) 

If 7eAt what? 



ADDITIOHAL COM>ffilTS ABOUT STOMER SCHOOL: 



do ■ 



THAaX TOtJl 

PLEASE AS SOO:T .VS POSSIBLE TO: JOHN .HAG OOHALD, ORE, ADH. 3L0C., BOX 79 
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Attachment 1-2 
Pa&i!. 1 u f 2. 



SC-IMER SCHOOL TEACHER SUR'.TEiY 



OVERALL RESPONSES 



. AXl suamer achool teachers are being asiced to complete this survey. Infomatlon from this 
Staff survey will help in planning future summer schools by identifying problems which 
might be Improved upon end strengths which should be built upon in future summer schools. 
?our responses will be kept confidential. Please, respond to the specific questions listed 
below. Feel free to ^dd comments to any questions.' 



GENERAL REACTION TO THE SUM^^ER SCHOOL PROGRAM: (Circle one) — 
1. In general, how woUld you rate the summer school's: WONDER- 
FUL 



ADE- 



a. 
b. 
c. 
d. 
e. 



Organization in your school ^=^'73. 
Effectiveness in improving students' slcills M-^T 
Teacher schedule and planning time 
Pupil-teacher ratio 
Rewards ■ (calculators) 
Rewards (scented stickers) 
Other rewards (specify any you especially 
liked) :__ 



,NOT_. 

APPLI- 
CABLE 

■7 cs^f-ir^(o%) 



INADE- 
QaATE QUATE 

1 5'f6>'.f 2 .'(r,''aa^3 A- 4 * Ca?^J 

1 SOC(.^)\ i<t £6^)^ 4 0 Co^^ 

1 S'Hi'i^ 2 lOOHp 3 5" 4 ^ C^j) 



2. What did you like best about summer school this year? 



3. What changes are most needed next year? 



IN-SHRVTCE PREPARATION: 

4. The following topics were discussed at local in-service wo^rkshops. Not. every school 
covered the same .topics. ■ Please rate the following topics according to their effec- 
tiveness in helping you teach your summer school class. 



Organization of the program 
Grouping of students for reading/math 
Use of the curr^.cular materials in 
your subject area, (reading/math) 
Community School program 
Tour school's daily schedule 
3uilding self-concept 
Discipline procedures o 
'Reward programs 

Conducting home visits /phone 'calls 
Using school equipment and .other resources' ^ 
Attendance policies • 
Accounting procedures for equipmen t/ supplies- 

p±<i you attend these, ins ervice sessions? Overview on May 15 



a. 
c. 
d. 



3. 
h. 

r. 

k. 
1. 



VERY .. FAIRLY -.. NOT 

ESS^IAL Hn:JFUL HELPFUL USELESS COVERED ^ 



Comments : 



^2>(29P0 2^3^yt^2 ^2^^)^ 5^ 

2?7^Va^03 7^/^^4 5 3 <^dj 

Overview on May 31 
Campus Inservice on June l_2i^-^une 2 ■^y5. g^) 



HOME '/tSITS AND PHONE 'CALLS TO FORMER TEACHERS: 



TO A . 
GREAT EXTENT 



TO SOME 
EXTENT 



June 2 

NOT 
AT ALl 



The home visiC provided- information which 
was useful in teaching the children. a/<-70 

The home visit improved the relationship i,. '9 / y •\ 

between home and school. w-.*^ ^ :2X,(3^^ 2 :siCS7t^ 

Did anything specific happen which demonstrated this improved relationship? 



1 ^2^(3x^4) 



3 ^ L^f'^J 
3 ^ O^'i 



AGREE 



NEUTRAL DISAGREE 



8. The information received from thfe former 
teacher was useful in teaching the children. 

9. Calling ^former teachers was mora useful than 
making home ^sits. 

COI-IMENTS about home visits, and phone calls: 



82,25 Attachment 1-2- 

^- ■ . Page 2 of 2 

10. How many students originally scheduled to be in your first-period class did not 

snow up at aU? ^^T --::>. ^^^'^'^ , f<i<) . ... . , i7'/3 

11. How aiany students were added the first day? li e ^- >^ ^ After the first dayl~z±r^ — 

12. Did the late additions affect your teaching ef fee tivengs s ? . 
{^-"^7 .Yes, a lot 2, ^T"' ^ littl e ::| /^ 3.7^nsure_j_CY> -g>^ 

13. If the late addit^ns^were detrimental, "^^^ .Vi • 

14. When do you think sunnncr school enrollment should be closed? 

B efore the first day C^Cli^) 
""'^ U^O n the first day ^ i *J^ ./^ 
n A t the end of the first week (0,3,^%/ 

7 O ther (Specify) Cl^^9i) ^ 

aEADIKG TEACHERS 

materials: GOOD , ADEOPATE - INADEOUATE POOR 

15. How would vou rate the Quality of the , " - 
curricular materials? -1.2 3 



1 2 3 4 5 



16. How would you rate the appropriateness 
of the materials for your students' 

functional level? j 

17. How would you rate the usefulness of i A 5 * ' 
the materials for sumner school? 1 2 3 D • 

A GREAT DEAL ' OKAY DID KOT LDCS NOT APPLICABL 

18. How did the students like: 

a. Chicago !lastery Learning Resources " 

' System (OflJEl) . \ ^ \ l 

b. Scholastic Text Extenders 1 . Z J . ^ , : 

c. Modem Curriculum Press Primary Books 1 2 3 

19. Which raaterials do you feel should be used again? (check any or all) / 

QjLa " " Modem Curriculum Press Primary Books 
" Scholastic Text Extenders Houghton-^^iff lia Mini-Books 



Other (Specify) 



vniat did you spend at least 10 minutes a day teaching (on the average) during the 
tine not spent on CMLR?. ■ c. 

' ^ phonics independent reading . Other (please specify)- 

vocabulary ■ reading aloud . - - — 

■ nixed skill workbooks _ plays ' ' — 



21. Did you have an adequate supply of the standard curricular materials? 
If not, what did you lack? 



22. Were there any materials you did not have that you feel would be helpful for future 
summer schools? 



ADDITIONAL COMMENTS / ABOUT SUMMER SCHOOL: 



,5 

PT^S^RSTUiLn .\S SOON AS POSSIBLE TO: JOHif 'llAC DONALD, ORE, ADM. BLDG., SOX 79 
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• . ■ ATTACHMENT 1-3 

TEACHER RESPONSES TO OPEN-ENDED 
QUESTIONS ■ 

COMMENTS TO QUESTIONS ASKED OF: 

ALL TEACHERS— PAGES 1-22 TO 1-41 

READING TEACHERS . ONLY—PAGES 1-42 TO 1-44 

LEP TEACHERS ONLY— PAGE 1-45 

MATH TEACHERS ONLY— PAGES 1-46 TO 1-52 
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OPEN-ENDED RESPONSES TO THE TEACHER SURVEY— 
- GENERAL QUESTIONS FOR ALL TEACHERS SURVEYED. . - 

TEACHERS SURVEY 

QUESTION NO. 2: WHAT DID YOU LIKE BEST ABOUT SUMMER SCHOOL THIS YEAR? 
Organization of Program 

(22) Pupil-teacher ratio* ' 
(3) The schedule was wonderful. 

(6) Planning period; planning time was adequate, 
C2) Good pay. 
(10) Rewards 

(10) Organization of the cjay 

fi 

(1) Pace ' . 

(J.) The support 

(8) The hours and schedule 

(3) Structure 

(1) Being able to teach math only 

(I) The overall program ran very smoothly ^ ^ 

Q) Ti-me to set up rooms ' . 

(1) The library time, community school activities • 
Q) The general format X enjoyed 

Curriculum 

C7) Teachers CHaterials) kit 

Q) Being provided with an excellent program to adapt, to each child's needs 
(3) Abundance of materials • 

(2) Specific teaching of skills, teaching the calculator activities 

(2) I enjoy using "Math for Everyone" 

* NUMBER IN PARENTHESES INDICATES NUMBER OF TEACHERS GIVING THe' RESPONSE. 
SOME COMMENTS WERE SHORTENED OR REWORDED. 

44 
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Curriculmn (Continued) 

(1) The CMLR program — it was well planned and organized 

• (1) The program was challenging^ yet fun to teach! It has given .me some great 

experiences to share x^rLth mv next classes. 

sp; ■ ' ^ . - . ^ 

(2) The curriculum — sequential, motivating, positive 
C6) Excellent reading program 

(1) Enough materials were provided Cworkbooks) so that I could teach — not do 
paper work. Also direct teach instruction. 

Interpersonal and Other 

(7) Children's enthusiasm in coming Qbecause of Taotfvators) 
CI) Enthusiasm of faculty and staff 

(1) The fact that these children were so used to "sitting back," and all of 
a sudden they^ were thrown in the limelight and the- leaders of their 
classes. 

O) Support and understanding of Ruth. Bailey 
(1) Other teachers 
C2) Additional inc ome 
^ O) Opportunity to teach, students who need extra attention 

C2) The principal, the faculty, the students, five-week session 
{1) It was different from what I usually do. " 

Q) Relaxed atmosphere ^ 

Q) Positive attitude of the program! Teachers taught -material very crea- 
tively and students succeeded! Everyone was happyl 

C2) VTorklng with highly professional teachers 

O) Everything. 

O) I've enjoyed working with students who were low achievers, as well as 
discipline problems. The joy of their orowth Cself-discipline) some- 
what academically as well as socially. 

Q) Seeing dramatic changes in children's attitudes. 
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. - TEACHERS STJRVEY 

QUESTION NO. 3: 

WHAT CHANGES ARE MOST NEEDED NEXT YEAR?- 
Planning and Inservice . ' 

Have supplies available first not last day of staff development days. 
Complete hiring before workshops begin. 

More information on kids from previous teachers. (It seems that teachers 
filled out forms at end of school year which were placed in the kids' cumu- 
lative folders which we never saw.) 

Being more prepared at the start of the program! 

More information on students to. help in grouping; effort to group in math 
so that students in one class are on same level. 

Instead of making phone calls to teachers, have them fill out information 
cards about students before school is out. 

Students should be enrolled in summer school based on potential benefit. 
Chronic behavior/learning problems might benefit from a more individually 
designed program. 

Put space for teacher's name, telephone number, and student's date of birth 
on enrollment card, also year retained in school and in which grade. 

The cards for student information. Additional information needed and change 
Grade child will be in for next year, year retained. 

I think a much better, job could have been done in projecting summer school 
enrollment so that all teachers could be properly trained. 

Cut off enrollment prior to first class day; get supplies earlier. 

Get the materials (scissors, paper, thermofax) before students" report. 

Hire enough teachers at first . Those of us who came late were really frus- 
trated. 

Materials should arrive earlier during the planning week instead of the last 
day or following week (i.e., comprehension workbook for first grade teachers 

Background ijnfo on. students — if these children were left back at some time, 
Where's all the info teachers have to fill out on them? 

Better information on pupil information' cards — T. names, address, telephone 
number, grade for coming here. 
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QUESTION NO, 3: ' 

IJHAT CHANGES ARE MOST NEEDED NEXT YEAR? 
Curriculum 

Mastery program for Spanish monolingual or dominant children. (2) 
More work on math facts. 

Reexamine math tests — some are not worded properly and some just confuse the . 
kidSo ^ \. ^ 

Calculators were a good idea but need not be used every day. Other forms of 
enrichment need to be used as the younger students became bored with calcula- 
tors. . - - 

The teacher ♦ information card, another workbook — easier calculator material, 
only certain numeration and problem solving skills and add addition, subtrac- 
tion, multiplication and division to skills, - 

c ■ . ■ 

For the math program^ all textbooks and materials referred to in the module 
should be available for teacher and student use. When a program is based on 
one set of materials, and others are provided, it. is not as effective, 

A program with more concentration on word attack. 

Material for the first grade student who is beyond the skills in CMLR, 

As a reading teacher, I was disheartened to learn we had to use the CRT as 
the summative test for students who failed formative tests. My students as 
well as*I felt that the CRT was a lot more difficult to .pass, I hope we can 
develop some summative tests that follow the pattern of the formative tests, 

A way to pre-test — we don't know if they already knew what we taught them. 
Some consistency in the* use of the unstructured time, across classrooms and 
schools. 

Next year all students reading below grade level one year or more should be 
allowed to go, 

I don't like the idea of giving the children calculators for coming to school. 
They should come because they need to, 

Second grade students should be placed in first grade reading books — second 
grade vocabulary is too difficult for slow and non-readers. 

Children who don't need math should not be required to come to the Math class, 
and children who don't need reading should not be required to come to reading.. 
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QUESTION NO. 3: 

WHAT CHANGES ARE MOST NEEDED NEXT YEAR? 
Curriculum (Continued) 

Proofread answers to calculator ^nd problem solving activities — the answers in 
some cases were incorrect. 

Curriculum changes' in math. 

The Succeeding in > Math did not coincide with the objectives in second grade.. 
We had to make a lot of dittos to go along with each objective. The book 
was of little use. 

Correlation between workbooks, tests, and objective taught in math. There 
needs to be a consistency in this_area. 

More manipulatives. 

The math program and textbook could be better coordinated. Pages of the text 
to be used could be listed in a printout. 

Perhaps third graders should use third grade reading. 



Organization of Program 

More money for supplies~duplicating paper, transparencies. 

Improve transition to and from community school activities. 

Coordinating telephone interviews and home visits more efficiently. ^ 

Possibly a weekly staff meeting to share experiences and ideas. 

I feei the younger students (first, second) should stay with the same teacher. 
Changing classes tends to excite the little ones and takes away from their con- 
centration in the beginning of each class. 

A clear definition of what type of student should be in the specific levels. 
EX.-: (We had difficulty identifying wherfe "past" fetainees should be—we 
had some children who were not retainee.s,) 

Organization of supplies; letting the teacher know in advance that she/he has 
a job, 

I think we need more teachers, so that the class size can be even smaller. 
Not break-^p one class for recreational activities, , 
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QUESTION NO. 3: 

TfflAT CHANGES ARE MOST NEEDED._NEXT__YEAR?_ _ _ .-. 

Organization of Program (Continued) - 

More explanation to teachers of what final reporting forms will be used and 
how to fill them out on each student. 

Reorganize teacher' planning time. Thirty minutes is not long enough to sit 
down and finish a task~need an hour after the children leave instead of 30 
minutes before and. 30 after. 

' I feel it would be better for the children, if they had the same teacher for 
math and 'reading. 

Each teacher having only one group instead of two. Each teacher would teach 
reading and math. 

Perhaps a pre-' and post-test could be used for evaluation. 
Pupil-teacher ratio. I had 19 and 21 in my classes.- 
Better organization during movement to/from community school. 
No phone calls to former teachers* 

Requirements of students for entering summer school. . .want to and be able to 
learn. . ' . ? 

Reorganize teacher planning time~need one hour after students leave instead 
of 30 Tninutes before and after they 'arrive and depart. 

It really disturbs me to reward these students who come every day with a cal- 
culator. What about the ones who work hard during the school year? 

Lower pupil-teacher ratio (no more than ten — no exceptions) . 

More coordination with Community School — advanced notice on amount of end of 
session paperwork required. 

Fewer rewards. 
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QUESTION NO. 3: 

WHAT CHANGES ARE MOST NEEDED NEXT YEAR? 



Other 

No fully .integrated special ed. students should come; a Resource child is 
different and could benefit by coming. 

Special provisions for special education students — perhaps smaller classes 
for those with larger numbers of special ed. students. 

Too many (low) resource students to improv^ skills. If I had a 6:1 I could 
have done more with these low non-mo tivated\^students. 

Special ed.- students need to be screened carefully to determine if summer 
school will fill thexr needs. Structure, time and objectives do not allow 
for extreme behaviors. 

Exercise extreme care and screen resource students for enrollment. No time 
to "cope with behavior problems. 
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COMMENTS ON INSERVICE 

Reading teachers ; ■ 

Works hop s "were" well pi anned^ ess . ~ - 

All workshops were very helpful; It would, have been much better if 
we could have had supplies earlier for room preparation, etc. . 

The May 15 Inservice was a nice pep talk, but it could have included 
more specific information. 

The good organization of the director and immediate feedback on teacher 
concerns was very helpful in helping me teach summer school. 

There were a lot of questions about how to group students. 
Math teachers : 

Problems in teaching the math were due to the Saturday workshop doin^ 
too much Rah, Rah AISD and not enough about how to actually use ti.- 
total program this suimner. 

Students were grouped according to reading levels which did not help 
math teachers. 

'I started June 2 — my school already had inservice — I didn*t get any 
information other than by word of mouth by other teachers. 

We did as well as we could. We just didn't have a lot of information. 

I would prefer an earlier inservice so I could become familiar with the 
textbooks and have more time to draw on my personal classroom materials. 
The last two weeks of school were too hectic to gather all the necessary 
personal materials to use for enrichment. ^ 

In math, there needs to be more organization and grouping between. grade 
levels on a campus level. There needs to be a specific time to do this 
planning (extra time) . 

I did not attend any inservice. I found out my school on Tuesday night, 
June 1 . 

Tell teachers beforehand that they will be using their own materials 
so they can get them before school is out. 

I feel the "self-concept" inservice was a waste of time. Fortunately, 
it was very short and we spent most of our time doing practical things. 



Si 
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TEACHERS SURVEY 

, QUESTION NO . 7 : DID ANYTHING SrECIFIC HAPPEN WHICH DEMONSTRATED THIS 

IMPROVED RELATTpNSHIP BETWEEN THE HOME AND SCHOOL DUE 
TO THE HOME VISITS? . . • 

Parents reacted to report card more strongly than if there had been ,no home 
visits. n " ' 

- . * , > 

(A) I feel from the home visits one got a better understanding of child's needs 
and about their families and home lifeo « 

The visit provided an opportunity to. clarify the summer school program and 
detail the activities of the day. Parents^xpressed a greater understanding 
after the meetings. " " 

Greater response with home-visited students. 

No, but I feel it is always more helpful and satisfying to the parents when 
they meet the teachers and hear all the "information" of the school from the 
teachers. The children like to say that the teacher has been at his/her 
house also — the smaller children priTuaxily. 

The children felt a closer and wanner relationship witli me knowing that I had 
gone to their homes and spok^ in their native tongue to their parents! They 
felt I caredl 

I received notes from parents expressing interest in their child's progress. 

Improved attendance in one case. 

(2) Students who were visited tended to come to school every day and attend better 
than others. 

Three out of four students whose homes we visited did not have any absences. 

Attendance was 100% for students visited. 

This made the student feel at ease from the beginning. 

(12) No. . 

The phone calling^ was a problem. Some of my kids could not even tell me their 
last year's teacher's name; The cards did not show the teachei's name on it. 
It would be helpful to have the teacher sign her name and phone nximber on the 
registration cards. 

Some parents were reluctant to share information before summer school started. 
Two requested school conferences instead. 
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QUESTION NO. 7 Continued ^ 

(3) The parents .all liked.lt that the teachers visited. 

Yes, the home visit provided the opportunity for a shy child to meet her 
teachers in advance. The visit also provided an opportunity for the parent 
to ask questions and e^cpress expectations. The parent was impressed with 
' the caring for her .chilff'^iohDpefully this helped build a positive parent/ 
school relationship' for a family newly established in Austin and very anti- 
busing; ^ 

My two children attended a higher percentage of summer school than they had 
during the regular school year, so there was some improvement. It also 
helped me to understand them. 

Continual notes from parents and parental contact and interest in child's 
progress. 

Only that the children I visited recognized me the first day and greeted me — 
Thia perhaps halped them feel a little bit more at home in a new school. 

Yea, one child was on medication not noted on school record was discovered 
during home visit. 

I had one student who performed well and had a great change in attitude after 
the home visit but her skill level stayed the same. 

(2) To some extent knowing the child's home situation and environment. I was able 
to understand why the child was having problems learning or being -motivated and 
what he/she was coping with. 

Parents realized that the school ^'taff does care for their child, and allowed 
them to see their children positively reinforced at sximmer school. . 

No. Had no contact with any parent we visited after .start of school. Was 
able to use info I gathered to develop a rapport with those students — however, 
found other ways to do same with those students — In retrospect, the home visit 
doesn't appear to have been an essential ingredient which made a difference to 
me. 

Durjng one of otir visits an older brother was reluctant to come, but he was 
eager once told about the calculator. I hear he did well in class, too*. 
Other children were -more eager to come, also. 

Some parents felt good about simmer school because they thought their children 
would be allowed to progress to the next grade. 

I feel the children we visited felt a little more comfortable with us from the 
beginning because of the visit. . 
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QUESTION NO. 7 Continued 

Yes, with a few of the discipline problems the visits made a difference. The 
children loved it when "their" teacher ccnei The parents felt it was a real, 
joint* effort. 

Mother of one student was very appreciative to hear about structure in the 
summer school and firmness. She came to visit an entire school day. 
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TEACHER SURVEY 
COMMENTS ABOUT HOME VISITS AND CALLS 

GEriERAL COMMENTS— POSITIVE '■' 

-Very helpful in understanding the pupils' problems, 

-They both helped in knowing the child better and helping him/her out where 
a problem was pointed out. 

-This worked well in the summer school program considering that the teachers 
had no access to cumulative folders. 

GENERAL COMMENTS— NEGATIVE 



-I feel that in the future there should be a more comprehensive info sheet ' 
filled out by the regular classroom teacher that follows thp ch^ld to S, S. 
Many health problems, etc. were found out weeks after the program had begun. 

"•These should not be required in the future. 

2-1 think it is very unfair that the teachers who sl:arted late (not their 
fault) didn't get paid for the 10 hours of work (which included making .home 
Visits and phone calls); instead they got paid for 3 hours even though they 
did the "same" amount of work (only they worked after hours and on weekends). 

-r don't think we had adequate time to get our class rolls in order before 
we were told to select our visits and calls, etc. We needed to make some 
class changes first. 

-The student info cards were much more informative— parents ' name — last year 
teacher and his/her phone number, DOB. 

-Many times the student data cards never arrived and this was the only means 

by which I could plan. I did some teacher visits for, students who never 
• showed up. \ 

PHONE CALLS 



2--Strengths and weaknesses sheets could provide the same information more 
effectively. 

-Some teachers were very glad to help, yet others did not like. being 
bothered by summer school teachers. 

•f 

-Most teachers were unavailable. The information given was informative, 
but not of great assistance, 

-It was "interesting to talk to the former teacher, but useless as far as 
dealing with current x^rk habits/discipline problemis". 
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PHONE CALLS - POSITIVE 



-Phone calls provided more help in teaching students. 

-I got more information (of the type I was looking for) from the former 
teacher than I did from parents. None of the home visits really helped 
me in the classroom. Parents did not specifically know what their children 
were weak in. 

-The phone calls were really helpful. 

Phone calls: Every teacher has their own way of working with students. 
Mv method is usually different in api>roach with students. It is helpful 
to a degree, though. 

-Most teachers were £o eager to talk about their former students. They 

all knew 'sb much about them. One even called me back to check on progress 

of students. 

PHONE CALLS - NEGATIVE 



-The previous teacher should have been notified beforehand to expect the 
calls and questions, as some were not very cooperative. 

3-Some teachers were very negative about certain students. I dreaded meeting 
those students; luckily, I found those students not to be the '^monsters" 
I x^s warned about,,. All the kids were wonderful. The children did not 
match their descriptions. ^ 

•-Por second, third grade math, teachers expressed a need for emphasis on 
double-digit addition and s;ubtraction, and Basic Tmiltiplication facts. 
However, in summer school we stressed numeration and problem solving. 

2 -I believe the information I received through former teacher phone calls 

could have been given on the cards teachers filled out on retainees before 
school was out and thus save a lot of time (or some other form), 

■ft 

3 -Former teachers were' not receptive to our phone calls. They had all filled 

out strengths and weaknesses forms which had most of the information we 
asked for-^-but these forms remained in cumulative folders and we never saw 
them! 

3 -This took up a great deal of time which couid have been used more effectively 
for planning and preparing materials. They are not useful enough to justify 
the time. 

3 -Phone calls to teachers were difficult because teachers were hard to reach. 

4 -Some teachers could not be contacted because they were not. at home or were 
' on vacation. 
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PHONE CALLS - NEGATIVE (Continued) 



-Most teachers contacted indicated they had completed the requested informa- 
tion on the pre-enrollment forms filled out before summer school began. 

-Since I didn't know the children| while talking to the teacher the informa- 
tion didn't really stick with me. I seldom went back to look at the 
interview form. 

' / ' "* 

-I feel the phone calls could have been avoided with a good report from 
the previous classroom teachers. By the time the teachers were contacted, 
we were way into the first week. More knowledge beforehand would have 
been more beneficial in grouping classes. 

2- Many teachers felt bothered or weren't home. 

-Many teacher's who were contacted had negative things to say and the summer 
school program really didn't lend itself to having as many problems as I 
was expecting after the phone calls. 

.2 -The fact that we had to find the former teacher's name and phone number 
instead of it being on the card was an inconvenience for us^ 

-Teachers gave general and irague comments about student^. 

-Phone calls to former teachers were not ^ery helpful. Uany home room 
teachers did not have the students for math or reading, and had little 
information to offer. The problem children that many teachers described 
were not the children we had. I had no discipline problems probably due 
to the low pupil-teacher ratio. Due to this ratio it doesn't »take as 
long to get to know the kids. 

HOME VISITS ' 



-Home visits were interesting but very time-consuming and difficult to 
schedule. .. ' 

-I was able to contact parents during the first week. 
. HOME VISITS - POSITIVE ' 



-I got the impression that parents were encouraged to see us trying to 
improve the communication between, school and home. 

2- Home visits played a positive part in summer school. 

^I really enjoyed the home visits. It takes parents and teachers to educate 
those children and the children saw us as a team!! 
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HOME VISITS - POSITIVE 



-Perhaps it was the timing, but I found the visits and calls to parents 
(I called and talked to all but three of the parents of my students) 
more positive and useful. Teachers frequently had very negative com- 
ments to make, although some were most helpful, 

-I enjoyed the home visits because it gave lae the opportunity to meet the 
parents. 

-I feel that home visits allow one to gather information on what the child is 
equipped with in order" to worlc at school or interact anywhere. You know 
what motivations, strengths and weaknesses come from home and where you as 
the teacher imist interject in order to Tuake school more relevant to students 
needs. .J 

-At least in visiting the home I gained f irst-'hand information about the 
child. The former teachers were cooperative but I did not find the info, 
helpful in this summer school. Perhaps I would have felt differently if 
I had^had more responsibility for designing the child^s program and for 
placing him/her, 

-Home visits were helpful and parents seemed to like them. 

-I really liked the home visits. I would love to have the time to visit ■ 
students' homes for regular school, too, 

-The "parent- teacher" relationship was started with a positive attitude. 
Every teacher relates to different personalities in different ways, but 
it gave you an idea what to expect after talking to the former teacher, 

HOME VISITS - NEGATIVE ' 



-I was not trained enough to Tnake a home visit. The areas where I made 
home visits were dangerous. The home visits were useless, 

-Info-rmation I received from those teachers who did the home visits was of 
no helpo 

-In our home visits we found out that the parent knew very little about the 
academic xroaknesses and strengths of- the child. In all of our visits the 
child answered most of -the questions. I will say that in all instances 
parents were cooperative and delighted to see the teacher visit the home. 

-Not sure home visits were beneficial. 
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ADDITIONAL COMMENTS ABOUT SUMMER SCHOOL: 
Loved teaching it! 
I enjoyed it! 

Very helpful- in understandlrg the pupils ' problems. 

I have never taught such well-behaved children. It seems that by having a 
class of retainees, everyone feels like he is in the "same boat" and it feels 
so good to *'shine" for a change. 

1) Need to have thermofax masters of tests in central location to be used by all 
spent too much time having each math teacher doing own thing. 

2) More hands-on activities. 

3) In problem solving, need to concentrate on addition, subtraction, and simple 
multiplication problems. Use of Solving Math Word Problems (Nystrom) show 
exact, consistent steps. 

A) Teachers called felt children needed computational skills and reinforcement 
in this area. 

5) I had to search and bring my math supplies and activities from my home school 

This is a- great program! Having two teachers specialize and trade students is 
good as is the SMALL CLASS SIZE ! 

It has been exciting to have been a part off 'this unique program. Thank you for 
the privilege. ' . 

Great experience. 

Loved it! " ' 

Math teachers Kad an excessive amount of paper work compared to ^reading 
teachers. Either pay them more or have reading teachers specifically help in 
some, way. 

I am delighted I was a part of the summer school program. It was enriching 
and I really learned a gr.eat deal. This fall I plan to implement in my regular 
classroom the many new and innovative ideas I learned this summer. I'd also 
like to mention that we were privileged to have such a great principal who 
guided us through the program very smoothly! 

1. I felt that the second grade tests did not test the objective well. They 
were not easily understood and were too difficult. JIany were the same as 
third grade. There were mistakes on several. 

2. We had to take several children that were not on our grade level. I felt 
the children should be with their grade levels. 

I have enjoyed teaching, but it has been hard work-because of nthe math curriculum 
and ORE forms and expectations for reteaching and record keepihg. (We had not 
been warned to keep percentiles on tests.) 

Generally I felt very good about the SS experience. I think the students 
responded well to the small classes and knowing that all students had at some 
point been retained seemed to help everyone's self-esteem. I would hope, 
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ADDITIONAL COMMENTS ABOUT SUMMER SCHOOL: (page 2) 

however, that students be evaluated in terms of possible benefit from SS 
before being included. 

I'm not sure we can rationalize, the cost of the program. Did we help? If 
we did, was it worth a half a million dollars? 

I feel we should have concentrated on addition/subtraction-multiplication/ 
division; not so much problem solving. (Ex.: p. A, p. 10, p. 11,. p. 12, p. 13i 
etc.) (Grades 5/6) 

I found myself making ray own materials — especially practice sheets for the 
students to go \d.th the objectives. There werq not enough activities-- esp, 
calculator — for my level students or game (motivational) activities. The last 
minute progress report sheets are unfair — I am having to file through a mound 
of papers to find scoresll 

Please don't use smelly stickers; the kids spent so much time scratching and 
sniffing. They were too much of a distraction. 

Although the working conditions were nice and the money appreciated/needed, 
I'm not convinced that a summer school program^is really all that effective. 
And aren't we here for the students? I'm afraid it's all a waste! 

Math for Everyone needs , a pre and post test (and answers). This program was 
geared around 3 books which we did not see the other two books (Plus the work- 
book teaches a different form) . I enjoyed teaching summer school— the students 
and staff were great! 

Summer school '82 ran more smoothly than any other summer school program I have 
seen. It was fun to teach and I feel the students had fun learning. I really 
saw improvement in skills, self-concept and attitudes. 

It was a pleasure for teachers and a great benefit for students. 

Student interest was low and misbehavior was high. This interfered signifi- 
cantly with our progress. (5th and 6th graders) 

Thank you for letting me have the opportunity to work with' these children who 
so often get forgotten! I've learned that they too are unique, bright and 
witty! Hopefully their leadership qualities will carry over to next .year so 
other teachers can see that they also have the potential to be great! 

Summer school was a definite learning experience for myself as a teacher. I 
enjoyed concentrating on one subject area. Our school was run superbly by our 
building supervisor. She was so very supportive, helpful and organized. It 
made things so very pleasant. I enjoyed all the people I worked with this 
summer and I do- feel the children will leave with many new skills! 

It was a great experience. After a few first-year problems are ironed out, 
this will be an excellent program. I'm very impressed with the time and money 
AISD has committed to this endeavor. 

In general, I think it has been an extremely worthwhile experience, especially - 
in its organization, quality of staff, and overall effectiveness.. 
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ADDITIONAL COMMENTS ABOUT SUMMER SCHOOL: (page . 3) 

Basically, I think the program was a good one. I got. some positive feedback 
from parents. The kids seemed to enjoy it. The small classes helped children, 
who are usually very withdrawn, in school, to be active participants. I think 
Special Ed. kids should continue to be a part of the program! 

1) Thank you for the opportunities you provided to meet the total needs of the • 
children. 

2) I would like to use both reading and math programs in my- class next year. 

I've really enjoyed participating in this summer school program. ' It has been 
extremely well organized and planned. Working with an. enthusiastic director 
like Ida Hunt made the students and teachers enthusiastic and eager to work 
together. I would recommend not including the integrated child in this pro- 
gram because of the constant one-to-one help each of them require. 

I feel that for the short time we had them, it was marvelous. I'd love to 
pilot this program. 

Overall, the program is excellent. Children's attitudes about themselves 
improved drastically. Parents would call to give positive comments. Many 
noticed their child was improving in reading and actually loved school for the 
first time. One boy was up and ready fo,r. school by 6:00 AM every day. He 
never wanted to. go during the regular year. 

1) CMLR - Format should be consistent for student activity sheets and the 
Formative Tests. Unit A Test (Level 3) was confusing to students. 

2) I feel summer school was a very productive and rewarding experience. The 
students really enjoyed the materials and skills taught. 

The summer program has been very productive. The materials (CMLR) were stimu- 
la^ting and motivating. I think that each teacher should teach reading and math 
to the same group of children to provide a more correlated approach to the 
summer learning process. 

I enjoyed using the CMLR for summer school. It was very effective because of 
the Direct Teach Procedures. I feel 2nd grade next summer school should use 
comprehension workbooks somewhere inbetween first and second grade level — or 
work on some different units in the second grade book. Inference II was too 
hard for this level. 

Fantastic experience. Ruth Bailey was a joy to work for and with. The students 
were great. Community school was terrific. 

It went very well! Our campus director was excellent! I enjoyed it! 

It would've been much more helpful for us to have the student progress report 
sheets before now, or at least be told that we needed to keep' track of scores 
so that completing the forms would be less time-consuming. 

;I really liked the Reading program. The children enjoyed the work and books. 
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ADDITIONAL COMMEOTS ABOUT SUMMER SCHOOL: (page 4) - 

I felt very confident in teaching the reading program; however, the "official" 
forms which had to be completed for grading purposes throughout the program as 
well as at the end, needed more explanation to be given to the teacher by ORE. 

There were more than enough materials to go around. However, my class of 
students was not high enough to do some of the simplist assignments. The real 
problem seems to be who was attending summer school—what are the students' 
needs? Why were they left behind? ' ' 

Most former . teachers were hard to get hold of or really didn't care to be 
bothered. Many that were contacted had negative things to say and the summer 
School program really didn't lend itself to having as many problems as I was 
expecting after the phone calls. The fact that we had to find out the former 
teacher's name and phone number instead of it being on the card was an incon- 
venience for us. 

1) Rewards were great reading motivators, 2) Recess was a great time to relate 
to the kids non-academically — they relished this time, 3) I ran the most human- 
istic classroom I have ever run due to the extra time available— there was 
virtually no stress on anyone, students or teachers. Students identified as 
serious behavior problems were easily handled in this setting. Students were 
on task much of the time. 

I found myself coming up with more positive reinforcement ideas to get my 
students to read paperbacks and it was a success. I shall use this method 
during my regular scholastic year. I loved the weekly progress report home. 
Students were eager to share what success they were experiencing here at school 
with. parents. Again let me say that we need to use some form of summative 
test that patterns after the formative test in reading besides the CRT. I felt 
very supported by my director, Mr. Mungia, and administrative staff at all times 
If any problems arose my answer was given if not that day, the next morning. 
It was my pleasure to work as a teacher with beautiful kids! 

As an overall view the program ran very smoothly and successfully. The in- 
services and workshops were helpful in preparing us for the program. Working 
with these children made it a very rewarding summer job. 

We were told to order supplies but we weren't told what supplies we would need 
or that we could go in together and share. (We were told later.) We weren't 
given a limit, (We were later — had to redo.) It was really disorganized. Our 
requests were only partially filled but no record was kept on what we were 
lacking. 

I enjoyed teaching the CMLR. 

It was interesting and the students enjoyed the units that were taught. 

Summer school is good for these underdeveloped skilled kids but it doesn't 
enhance their need for word recognition and word attack. I find that many 
students could comprehend after the material had been read to them but were 
having problems recognizing the words. (in context or out of context) 

The students received far too many rewards and "goodies." Summer school was 
well-organized and I thoroughly enjoyed it. Would love to do it again. Most 
of my students want to go next year. 



A great experience. Materials excellent for students and are exciting and fun t- 
us e ! * 
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ADDITIONAL COMMENTS ABOUT SUMMER SCHOOL: (page 5) 

It was a great experience carefully organized — everything went smoothly — 
the stickers were great! 

The summer school program has proved to be a very well organized, effective 
teaching program, I have enjoyed being a part of it. 

I thoroughly enjoyed the excellent materials, low pupil number, organization, 
staffing, and all the prior planning that was obviously done. 

Our school was well-organized and the faculty was enthusiastic. Overall, I 
think the program was superior! 

I feel that the main factor contributing to the success of the program was 
small class size. 

1. Please do not include behavioral prob. students, unless you provide an 
outlet (backup) for the classroom teacher; i.e., counselor. 

2. Too much paperwork (progress reports, etc.) 

3. If Sp. Edc students are to be included additional arrangements are needed. 



Summary; ' 

At least 19 teachers specifically said they loved or really enjoyed the 
summer program. 

Two said they liked specializing on one subject. 

Five mentioned the the small classes as a very nice featureo 
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RESPONSES TO OPEN-ENDED QUESTIONS ASKED ONLY OF READING- TEACHERS . 
READING 

20. WHAT DID YOU SPEND AT LEAST 10 MINUTES . A DAY TEACHING (ON THE 
AVERAGE) DURING THE TIME NOT SPENT ON CMLR? 

OTHER: 

Creative writing. 
Study trips. 
Story writing. 

Children read to classmates from Text Extenders. 
One-on-one Instruction. 
Sight word drill games. 
Students made book reports. 
Journal writing. 

World events and how they affect my students; any significant experience 

to child during weeks at school. 

Book reports — written and oral. 

Word attack/Study skills activities. 

Language experience. (2) * 

Creative writing. 

Developing language and concept experiences. 



* Numbers in parentheses indicate the number of respondents saying this. 
If no- number is Indicated, only one teacher made the comment. 
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QUESTION //21. DID YOU HAVE AN ADEQUATE SUPPLY OF THE STANDARD CURRICULAR 
iMATERIALS? IF NOT, WliAT DID YOU LACK? 



YES. • (23) 
LACKED: (6) 

Houghton-Mifflin mini-books 

Modem Curriculum Press primary books 

Mini books ■ 



I needed a comprehension workbook for making copies to use with students. 

Skill books on word attack skills should have been provided for students in 
intermediate grades since these provided for students in intermediate grades 
since these are very low for this particular student in summer school. 



Comprehension workbooks. 
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READING 



QUESTION 1122. WERE THERE ANY MATERIALS YOU DID NOT HAVE 'HIAT YOU FEEL 
WOULD BE HELPFUL FOR FUTURE SUMMER SCHOOLS? 

No; (11) 
Yes: (11) 
Mini Books 

Master books sold through "Good Books" Store such as Comprehension & Speed 
and Study Skills (a reading comp. and skills through literature series) were 
very helpful in the reading program. . 

I ran a vigorous independent reading program and felt that I did not have 
enough books even though I supplemented my supply with many books from my 
home school. 

We* needed more paper for duplication purposes. 

More adequate supply of instructional material. (Ditto paper, thermofax, etc.) 
The Word At tack/ Study Skills workbook for the students. 

The supply allotment should have been $20.00! Workbooks for first grade compre- 
hension. 

Scissors, glue, thermofax, ditto paper, ocissors came two weeks late — and there 
were only two more pages to cut out. By the time you spend all your supply 
money on these supplies at first grade, you don't have any other money. 

More books for the students to read. 

It would have been very helpful to have had workbooks for the comprehension 
units. 

Dictionaries. , i . 
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RESPONSES TO OPEN-ENDED QUESTIONS ASKED OF LEP READING TEACHERS. 
LEP 

23. DID YOU RECEIVK AN ADEQUATE SUPPLY OF ALL MATERIALS? 
2 Yes,.l No (Lacked Spanish workbooks) 



24. WHAT DO YOU SEE AS THE STRENGTHS OF THE MATERIALS USED? 

Materials covered the objectives very well. (W) Materials were not In 
Spanish and not all materials were adequate to use for or with everyone. 

The ESL stories were easy, enjoyable, the play and practice seemed good 
but I didn't have time to use it, "I like English" very colorful and big. 
(W) Supplemental Readers - not enough in English. 

Simple sentence forms, basic vocabulary. (W) Need more for advanced 
students, higher Interest level but still low voc. materials for older 
children. 

25. WERE THERE ANY MATERIALS YOU DID NOT HAVE THAT YOU FEEL WOULD BE HELPFUL 
FOR FUTURE SUMMER SCHOOLS? 

I needed easy English reading books. 

Matematlca — Silver Burdett 
ADDITIONAL COMMENTS ABOUT SUMMER SCHOOL: 

I enjoyed it. 

Loved teaching it. 
21. What reading materials should be used again? OTHER: 
Listening activities. 

\ 
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RESPONSES TO OPEN-ENDED QUESTIONS ASKED ONLY OF MATH TEACllERS. 

MATH ^. ' • • 

19. WHICH MATERIALS DO YOU FEEL SHOULD BE USED 'AGAIN? 

OTHER ; * ' , 

A workbook that coordinates better with Math' for Everyone, (2) , • ' 

Reinforcement, , ' . 

Calculator workbooks, * • ! " 

I loved the Powers of Ten kitl (2) ^ ' 

All the activity books. 

Skill games, ' • . ' 

Little Professor calculators, , ' ' . 

\ - 

20 , SHOULD ANY MATERIALS BE ELIMINATED? • • • ^ 

Succeeding* in Mathematics workbooks — they do not go along with the 

Math fpr Everyone program,' (8) . ^ 

Yes, Math for Everyone is nothing really new or imaginative. It is a 
real disappointinent . 

Succeeding in Mathematics was good. However, we covered some skills that . 
the book did not which made it difficult to teach, 

The AlSUj.guides are full of mistakes. They were never proof read, (Gr. 5/6) 

I spent hours making my own materials for skills Succeeding in Math did not cove 

Calculator enrichment nee^s a few more activities for the lower levels (1-2) , 

Math for Everyone should have included a test for each objective and if it is 
not completed properly it should not be used. (Gr. 2) 

No. (5) 

The tests should be re-evaluated to correlate with the workbook or the work- 
book should be eliminated because it didn't correlate well with the math at 
level 2. 

If problem-solving is a focus next summer, a locally-produced workbook in- 
cluding problem-solving should be used instead of the worksheets. 

Succeeding in Math (SIM) does not have enough practice sheets on the specific *. 
concepts we were working on.(Gr, 1) . 

Too much paperwork — test scores were recorded several times — little time for 
retesting. 

Many of the books and resources were not used because they were on too high 
a level. (Gr. 1 or 3) P 
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20. (Continued) 



Math for Everyone needs interesting activities for the objectives. 



21. DID YOU RECEIVE AN ADEQUATE SUPPLY OF ALL MATERIALS? 29 Y ES NO 

IF NOT , WHAT DID YOU LACK? 



Ditto paper, transparencies, and thermofax. 

Apparently there was some misunderstanding about the stickers. Some were 
not scented. We were told students could earn 10 per day but we had far 
less than needed for such a number. 

ThetTnofax and duplicator paper. 

Paper, dittos, thermofax masters — I had a lot of good materials I couldn't 
. reproduce. 

Dxtto paper, pencils, thermofax, etc. ^ ^ 

Received booklets, workbooks. Had to run off tests and activities in probl 
solving and '.calculator. Had to make materials used to teach various skills 

Textbooks! If we are not to use textbooks, we should^^not use a program 
that relies heavily on them. / 

/SUMMARY: Lack of sufficient thermofax masters and ditto paper was men- 
\tioned by 4 of the 7 teachers who said they lacked materials. 

NOTE: 2 teachers noted that they received sufficient materials but that 
some were late in arriving. 
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22. ' ARE THERE ANY MATERIALS NOT USED THIS SUMMER THAT YOU FEEL WOULD BE . 
.HELPFUL FOR FUTURE SUMMER SCHOOLS: 

It would be nice to have materials on the first or second day of the workshops 

\ - ' - 

If the tests^ould be reproduced on charts it would be great. We had few ther 
mofax here to use. I liked all of the materials. 

. / . ■ ■ 

A math book — not just a workbook. 
More manipulatives . (5) 
Problem-solving. 

Perhaps additional enrichment to be used with the calculator; students occa- 
sionally tired of the calculator. o 

Games on basic facts on addition, subtraction, multiplication, and division 
need to be bought (like Quizmo) . These children need to be drilled daily 
on their basic facts. Also, materials on measurement. 

Uxxifix blocks, pattern blocks, attibute blocks. 

Solving Math Word Problems Levels A,B,C (Nystrom) . Need for more reinforce- 
ment materials and hands-on activities. 

Some problem-solving cards to be used independently or as a center. 
A workbook that goes along with Math for Everyone. 
A set curriculum instead of 10 supplemental things. 

More hands-on materials ( counters, skill games, walk-on number lines 
for counting). Little Professor calculators. 

SUMMARY: More hands-on materials and manipulatives were mentioned most often. 
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TEACHERS SURVEY 



QUESTION #23. WHAT DO YOU SEE AS THE STRENGTHS OF THE MATH PROGRAM MATERIALS? 

I like the structure of breaking the skills into small parts (objectives) " 
and teaching for mastery. . 

Used fourth level for entire group — made teaching more effective, (Grade 4) 

Ideas for manipulative materials. 

The "hands-on" — "experience" ideas and usage. 

Broad — yet specific — included tests. 

Organization and variety in instructional methods. 

Excess of books to choose from. * . . 

The teacher has a variety of materials from which to choose in order to present 
her lessons more effectively. 

Math for Everyone was excellent. 

It certainly forcied me to be creative, (Grades 5/6) 

Mastery approach; however, some of the skills for the level seemed very, easy 
while others seemed to be 1 or 2 years beyond the level. (Grade 4). 

Concise tests/clear stated objectives — they're short enough to cover and test 
in a day. Each area is divided into several objectives that cover each area 
over all. (Grades 5/6) 

The structured lessons. 

The systematic way "Math for Everyone" approached the skills. (Grade 2). 
Reinforcement and minicalculator handouts. 

The sequencing order was excellent. The immediate testing was great. The 
calculators motivated my kids. (Grade 2) 

The "Math for Everyone" program is very appropriate and effective in meeting 
the needs of all children at their own pace. (Grades 5/6) 

Everything we needed was here for us. The book was missing some of the skills 
we taught. But overall it was great! (Grade 4) 

Stressing numeration and problem solving is important, but these levels could- 
not add and subtract, (Grade 3) 

Calculator enrichment. 

Less planning time is required and the program is thorough, interesting, and 
can be used for any amount of time necessary. (Grade 1) 

The materials were thorough and accessible. It made math fun and interesting 
for teachers as more time could be spent creating motivating material and working 
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QUESTION NO. 23 (page 2) / . ' 

with student needs. (Grade 1) 

The material was geared toward teaching low achievers. 

Concise, well thought out, motivating, and many opportunities for enrichment . (Gr 

"Math for Everyone" was very good because I liked the way the objectives 
were outlined for us. By this, we could concentrate on those specific objec- 
tives the children really needed . (Grade 1) 

Focuses and concentrates on specific skills. 

The clear organization scope and sequence. The hierarchical gvdde level arrang€ 
ment. 

I like the way Math for Everyone states objectives for each grade level — but it 
doesn't really provide many activities for these. (Grade 1) 

The varied activities to choose from. 

The systematic approach to locating and meeting individual needs/ (Grade 2) 

Tests and recording system. 

Word problems and calculator activities. 



Summary ; 

Math for Everyone mentioned specifically five times, 
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TEACHERS ' survey"'- MATH i , 0* 

QUESTION //24. WHAT IMPROVEMENTS WOULD YOU SUGGEST? 

(GR. 2) A more structured program — like the reading is laid out, 

(GR. 1) Provide materials for assessment of objectives mastered at all grade 
levels. 

(GR. 1), Coordinate the test materials more closely. 

(GR. 1 or 3) Better games for skill practice and better calculator activi- 
ties than those provided and more and better motivator ideas. The 
booklet provided was inadequate. 

(GR. 1) Tests need to be coordinated with strands. 

(GR. 3) Use another program! : 

(GR. 3) . Tests should match skills better: — if you had not looked at the test 
before teaching skill, you might emphasize something dlff. There 
were not enough activities given for the skills — if you spent more 
than one day on a skill, you had to come up diff , activities^ 
Because the workbooks didn't match the skills every time, I spent 
a lot of time making up ind. work. 

(GR. 4) Order workbooks that go with the objectives taught. 

(GR, 2) The Math' for- Everyone activities did not jive with the mastery 
tests — specifically P5 green. Succeeding in Hath offered no 
practice in graphing. and did not jive with the objectives in teaching 
fractions. 

(GR, 5/6) Find a workbook that is more self, explanatory. It had to be 
taught — It was not a practice or reinforcer at all. Iij a class 
working in different workbooks (2 groups), it was impossible to 
find practice pages for the children to do independently on^.the 
subject being studied , 

(GR. .2) A workbook that goes, along with Math for Everyone. 

(GR, 2) The math program and textbook could be better coordinated. Pages 
of the text to be used could be listed in a printout. It was un- 
fortunate that some of the textbook pages for fractions could not 
be used in the classroom but were to be completed at home. Also, 
the P5 lesson graphing did not have the goals that were expected on 
• the test, (Math for Everyone). I feel that "math facts" could also • 
be taught. I found most of my children needed to learn/practice them 
before they could _do problem solving. 

Have more manipulatives and workpages available, . 

More explanation as to how to implement program. 

Because of time limitations, the overall math program would' be 
more successful if. a system of grouping the children more to their 
functional level could occur. ' • 
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QUESTION (Page -2) 

That levels of performance be an important aspect to look at, and not so , 
much the grade when dividing the children into classes. 

A great , percent of my students could not add, subtract, multiply, or divide. 
Therefore it is hard to teach woid problems without this background. These 
need to be added to the summer programs and omit sbme of the skill in numer- 
ation .and problem solving — there are too many skills in the upper grades — 
calculators: material and booklets were too hard — teacher needs to be able 
to help in selecting material too. 

More followup activities for objectives not covered in the workbooks. 

..'■5., ■ . 

No integrated special ed. students. Limit the number of very low, non- 
motivated special ed. students. '. 

Perhaps a fonnat that would not require almost daily testing. Many of the 
students quickly tired of "another test," even short ones. 

In the lower levels we need to work with fewer objectives in Math. Maybe 

if we just concentrate on 10 or fifteen objectives we could be more successful. 

A test booklet already made for each child. Much more manipulatives avail- 
able. A ditto book ofomath tests to run off for those who did not master the 
test the first time. 

More manipulatives for students working at very low level. 
Help in coordinating tests, record keeping, etc. 

1) Need to have thermofax masters of tests in central location to be used by 
all — spent too much time having each math teacher doing own thing 2) More 
hands-on activities 3) In problem solving, need to concentrate on +, -, . 
and simple X problems. Use of Solving. . Math Word Problems (Nystrom) show 
exact consistent steps. 4) Teachers called felt children needed computa- 
tional skills and reinforcement in this area. 5) I had to search and 
bring ray math supplies and activities from my home school. 

Lots more manipulatives are needed—clocks, scales, charts, etc. 
Summary : 

Better, coordinated tests mentioned five times. 

Better coordination of workbooks and objectives mentioned five times. 
More skill practice sheets mentioned five times. 



7-i 



1-52 



82.25 



Summer School Pilot Project 
Appendix J 
PARENT SURVEY 
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Instrument Description: Parent Survey 



3rlai daacrlatiiac. af thi 



^ 



The Paretic Survey was designed .co assess parenc perceptions of Chelr exper* 
ience. vlch Che 1982 Sumzaer School for reCalnees. the survey concalns seven 
icein^ concerning general reacclons Co Che program* Che' ef feces of che home 
vislc from che Ceacher on parenC behavior, and InformaClon abouc Che follow-up 
acclvlcles which parenCs received^ and compleCed* The survey Is concalned In 



ACCachmenC J- I, ^ ^ 
To vhon vaa c!:e iaa LrLia eac car gd? 

The pareucs of: half of Che suimner school sCudenCs were randomly selecCed and 
aldolnlsCered Che survey. A coCal of 347 surveys were senc ouc. All parenCs 
received boch Che English and Spanish version of Che quescionnalre. 

How aany ^laes vaa efaa laatT'jaang arinln'^ sterol? ^ 
Once. 

r 

■<h«i 'Ja5 cha laj errci egr a ffTrLTt .3Cergd? 

The survey was nailed ouC Co parenCs on AugusC 16, 1982, two weeks afcer Che 
lasc follov-up acclvicy was senc ouC and five weeks af Cer summer' school class 
ended. 

^are va5 cha laacyj^nc adrrt n't scared ? 

The survey was senc Co parenCs ac Chelr home address. 

The survey was self-adoiniscered. 



No. 

7ar« chara yrablaaia vlch cha laacr-.aieag or cha at*^''-n-*^cracloii. chac al^hc aifacc 
cha ^alicUrr of cha daca ? 

Mo problems are known co exlsc wlch Che inscrumenc, 

gho davalooad cha laacmaenc ? 

Office of Research and Evaluacion sCaff, 

^^ic caliab'fllCT aad y^2JLii.T7 daca ara avn-llable on cha Inacr-^aac ? 
None. 

Ara chara tiora daca rzallabla- for Intar^rac^ag cha raaulcs? 




yhac^ cra-fr-^ng did che adnlnl.scraCQra ha:va? 



M/A. 



Vaa cha Isa t-i^ eae adalaljcarad 'juder scandardi^ed condlclans? 



/No. 
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PARENT SURVEY 



Purpose 

The Parent Survey was designed to provide information pertinent to the fol- 
lowing decision and evaluation questions* 

i • 

Decision Question D2 ; ^Was the structure of summer school 
appropriate for future summer schools? Are alterations 
necessary? ■ . . 

Evaluation Question D2-11 ; How did parents like summer 
school? 

Evaluation Question D2-12 : What effect did the home visit 
have on parents V activities with their children? 

Evaluation Question D2-13 : Did parents receive informa- 
tion about activities to do with their children for the 
rest of the summer after summer school was completed? 
How much did they complete? 

Decision Question DA : Should retainees be encouraged to attend 
summer school? 

, Evaluation Question DA-5 : Can any variables be identified 
that relate to student achievement? 



Procedure 

With the above questions in mind, ORE staff generated survey items which 
were likely to tap general reactions to the program, activities produced by 
a visit from the summer school teachers, and information about completion 
of follow-up procedures. The survey was distributed for comment to other 
ORE staff and summer school coordinators. A Spanish version of the survey 
was produced and the translation verified by several Spanish-speaking ORE 
staff members. 

Summer school students^ ID numbers were matched against numbers appearing 
on the 1981-82 end-of-year Student Family File. This file was used to 
generate labels containing the student's address. Several students did 
not have ID numbers. Several attempts were made to obtain these students' 
addresses through information from teacher records, and when these addresses 
were obtained, labels were generated. Only one label was generated for each 
family, regardless of the number of siblings in summer school. 
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Labels were generated for the parents of a randomly selected sample repre- 
senting half of all the summer school students. One group, excluded from 
the survey are the parents of students with either no student ID number and 
no teacher-obtainable address, or those with no address on the Student Fam- 
ily File. For these students, no address was obtained. 

The surveys. were sent by U. S. mail on August 16, 1982 and were returned by 
parents in a pre-addressed, stamped envelope to ORE. All English-language 
surveys received by October 15 were keypunched, and frequencies were gener- 
ated for each objective response. Sp.mish-language surveys were scored by 
hand because only seven were returned. 



Results 

A total of 119 of the 547 parent surveys sent out vere -returned, for a 
return rate of about 22%. There were seven Spanish-language surveys and 
112 English-language surveys returned. Parents' responses to objective 
items are summarized in Attachment J-1, and parents' comments are r.epro- 
duced in Attachment J-2. Results are -discussed below in terms of each 
evaluation question. , 

Evaluation Question D2-11 : How did parents like summer school? 

Parents generally had a favorable overall impression of summer school; 92 
of the respondents to the English-language questionnaire (87.7%) rated the 
summer school as "Wonderful" or "Pretty Good" and five respondents to tHe 
Spanish-language questionnaire (71.4%) rated the summer school as "Wonder- 
ful" or "Pretty Good." One parent responded that summer school was "Not 
Very Good"; this parent felt this way because students "should not have to 
take both reading and math." 

Parents were asked to choose which three of 15 features they liked best 
about summer school. These features were ranked according to respondent 
selection, and the rankings and percent of respondents choosing each fea- . 
ture are given in Figure J-1. Math class, reading class, and learning to 
use a calculator were the features chosen by most respondents to both forms 
of the sur/ey. ]^ 

Parents were asked several questions about the school schedule and about 
how their child got along in summer school. Most of the respondents to 
the English form felt that the length of the school day was just right 
(95 parents, or 84.8%), although 14 (12.5%) felt that the school day was 
.«Lsafeoo short. About three out of four parents felt that five weeks is just 
the right amount of time for summer school, but 26 (23.2%) thought five 
weeks was too short a time. All respondents to the Spanish-language survey 
felt that the length of the school day was just right and that five weeks 
was just the rip^ht amount of time for summer school. Most of the English- 
form respondents felt that the beginning of the summer is the best time for 
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•summer school (80 or 71.4%); 27 (24.1%) would have preferred it to be held 
in the middle of summer, and 5 (4.5%) would have preferred it to be held at 
the end of the summer. Two of the Spanish-form respondents (40%) felt the 
beginning of' summer was the best time, but two felt that the middle was 
best, and one preferred the end of summer. 

Almost all respondents reported that their child liked the classes (109 or 
97.3%), liked the teachers (110 or 95.5%), and liked the other students 
(107 or. 95.5%). 



RANK 


PERCENT CHOOSING 
THIS ITEM 


ITEM 


1 


58.0 


Math class 


2 


52.9 


Reading class 


3 


42.0 


Child learning to use a calculator 


4 


39.5 . 


Small classes 


5 


28.6 


Teachers got child interested in school 


6 


27.7 


Students rewarded with calculators 


7 


26.1 


Child learned a lot 


8 


18.5 


Weekly treats for attending 


9.5 


12.6 


Community school activities 


9.5 


12.6 


Chance for child to make friends 


11 


9.2 


Other (Increased child confidence: 3.9%, 
Lots of attention: 2.6%, Getting Cal- 
culators, 2.6%, 10 Other comments; See 
Attachment J-2 for complete list.) 


12.5 


8.4 


School library 


12.5 


8.4 


Place where child would be with adults 


14 


7.6 


Having chance to talk with teacher 



Figure J-1. PARENTS' RESPONSES TO ''OTAT THREE TPIINGS DID YOU LIKE 
BEST ABOUT SUMMER SCHOOL?" N==119. Spanish-language 
survey respondents and English-language survey respon- 
dents did not differ in their rankings of these features, 
so both were combined.- The only options not selected by 
any respondents were "Math *Glass explained in Spanish" . 
and "Reading Activities in Spanish," These only applied 
to parents of^ students in^ LEP classes (39). 
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Evaluation Question D2-I2 : What effect did the home visit have on parents* 
activities with their children? 

The rationale for and procedure used by teachers in making home visits is 
contained in Appendix E. Of the 1,141 students attending summer school , 
144 or 12.6% were assigned to receive a home visit by both the student's 
math and reading teachers (Appendix B) . According to teacher reports, 
about 96% of attempted home visits resulted in a meeting with parents 
(Appendix I) . 

Parents were asked if .they had received a visit from their child's teacher, 
and 19 (13.4%) responded that they had. More than half (four or 57.1%) of 
the parents responding to the Spanish-language form reported receiving a 
visit from their child's teacher. 

Of the 19 parents receiving a visit from their child's teachers, ten (52.6%) 
reported that the visit caused them to do something different with their 
child. Of these, five (83.3%) reported that they helped their child prac- 
tice math more often, four (66.7%) reported reading to their child more 
often, two (33.3%) reported that they were more strict about bedtime rules, 
and two (33.3%) reported that they made sure that their child ate well. 
When asked if they thought teachers should visit with parents during future 
summer schools, 90 parents (75.6%) thought that they should. Those who 
believed teachers should make home visits thought' that parents get informa- 
tion ab out what goes on in summer school, that they learn ways they can help 
their child to achieve, that they feel they can participate in their child's 
achievement, that it helps build rapport between parents and teacher, that 
the teacher gets information about their child, and that it is an opportunity 
for problems to be resolved. The parents who did not think teachers should 
make home visits felt that teachers had no time, that the time could be, bet- 
ter spent in lesson planning, that phone contacts would be more convenient, 
or that 'it would be easier for parents to visit the school. One parent 
objected to home visits because teachers^"can work better if they have no 
(preconceived) opinion about the child." These comments by parents may be 
found in Attachment J-2. 

It is interesting to compare these results with teachers' responses ti» ::he 
Teacher Survey, reported in Appendix I. Most of the math and reading 
teachers (88%) believed that the home visit had improved the home-school 
relationship. In addition, most teachers (91% of the reading, 86% of the 
math, and 100% of the LEP teachers) believed that they received useful 
information from the home visito Many teachers (30) reported that children 
receiving home visits seemed to be more comfortable in school, that children 
had better attendance,, and that parents seemed more interested in school, 
although 12 teachers responding did not observe any specific differences 
between children whose parents received, home visits and those who had not. 

Evaluation Question D2-13 :. Did parents receive information about activi- 
ties to do with their children for the rest of the summer after summer^ 
school was completed? How much did they complete? 
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Follow-up activities were designed to provide continuing support for what 
the child had learned during summer school so that the students would not 
decline in achievement over the school break, ParenB^ received ideas on 
how to work with their children in reading and math for the rest-of the 
summer. Classes of students were randomly assigned to receive a general 
or a specific form of follow-up to allow comparisons of the effectiveness 
of the two types of follow-up. . 

In math, all students were allowed to take home their math workbook. A 
letter was also sent home with the students on tshe last dayof class 
indicating recommended activities to work on in the workbook in specific" 
math areas for: the rest of the summer. Half of the parents received this 
general letter plus a follow-up letter each week in the mail with specific, 
instructions for workbook pages concerning one math area. 

In reading, all students were given- a letter to take to their parents on 
the last day of class which gave general ideas on how to help their child' 
with reading for the rest of the summer. The other half received this 
general letter plus reading activities to work on with their child each 
week for five weeks through the mail. Actual letters and activities are 
shown in Appendix E of the first report. 



Parents were surveyed conc&rning which follow-up letters they received and 
which activities they were able to complete. In reading, 34 parents (33,3%) 
reported that they received only the ladt-day letter but no weekly follow-up, 
39 parents ■ (37.9%) received both the las|t day letter and the weekly follow-up 
finally, 30 parents said they received rto follow-up (three had moved and 
stopped attending the program), Lette^ probably never got home with the 
students on the last day of class in most of these cases. A few teachers 
may also have neglected to send the letters home. 

Most parents receiving reading follow-up had their children list new . 
words from their reading (30 parents or 76,9%); 64% reported that they 
had their children make a picture from a story they had read; 46% had 
their children do the "comic strip stories" activity, 41% did the "Read 
Through the Forest" activity, and 18% did the book list. 

In math, 38 of the 119 parents responding (31.9%) said they received a 
general letter on the last day of siiramer school but no speciflTc; follow-up 
letters with in^ructions for the exercises. Another 40 parents (33.6%) 
said they receded both the general letter and the weekly follow-up letters. 
The rest of the parents (41 or 34o5%) said they received no letters, and a 
few said they did not 'receive workbooks. Again, all students were to take 
home their workbooks and the general letter, but some apparently did not do 
so or their parents did not recall receiving them. 
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The number and percent of parents completing at least one page in each fol- 
low-up area is shown in Figure J-2. It was not' feasible to list the actual 
pages completed because many parents simply checked areas worked on. As 
Figure J-2 shows, the number of parents reporting completed work increased 
markedly as the follow-up became mure specific. Only 9.8% of those receiv- 
ing the workbook but no follow-up letters completed any pages, .while A2.1% 
of those receiving the general letter and 75%. of those receiving the general 
and weekly letters completed at least one exercise. Overall, 50 parents 
(42%) said they completed at least one activity in the areas listed on the 
surv^-y. " ^; 



/- 





NO FOLLOW-UP 
REPORTED 


GENERAL LETTER 


GENERAL AND 
WEEKLY LETTERS 


TOTAL 


A DT? A 


N % 


N % 


N % 


N % 


Addition 
(Grades 1-6) 


4 


9.8% 


8 


21.1% 


24 


60.8% 


36 • 


30.3% 


Subtraction 
(Grades l-"6) " 




Q Q*y 
7 . o^ 


7 






OZ . 3/0 


OD 




Multiplication 
(Grades 4-6) 






7 


18.4% 


15 


37.5% 


22 


18.5% 


Division 
(Grades 4-6) 






4 ^ 


9.5% 


10 


25.0% 


14 


11.8% 


Time 

(Grades 1-3) 


1 


2.4% 


4 


9.5% 


15 


37.5% 


20 


16.8% 


Money 

(Grades 1-3) 


2 


A. 8% 


5 


13.2% 


" 21 


52.5% 


28 


23.5% 


Fractions 
(Grades ^1-^) 


1 


2.4% 


2 


5.3% 


14 . 


35.0% - 


17 


14.3% 


Geometry 
(Grade 3) 


1 


2.4% 


1 


2.6% 


9 


22.5% 


11 


9.2% 


Measurement 
(Grades 4-6) 






2 


5.3% 


8 


20.0% 


10 


8.. 4% 


Graphs 






1 — 


-^2.6% 


3 


7.5%. 


4 


' 3.4% 


TOTAL 


A/Al 


9.8% 


16/38 


42.1% 


30/40 


75.0% 


50/119 


75.0% 



Figure NUMBER AND PERCENT OF PARENTS REPORTING COMPLETED FOLLOW-UP 

WORK WITII THEIR CHILDREN. All percents are reported in 
terms. of the total number of parents receiving each type of 
follow-up. A total of 112 English and 7 Spanish question- 
^ naires are included. 

As Figure J-2 shows, parents most often reported working on addition, subtrac- 
tion, and money exercises. 
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Parents were asked how much they think their children learned from these 
follow-up activities', A slight majority of parents (50 or 55,6%) reported 
they thought their child learned a lot, 35 or j8.9% said their child 
learned a little, and 5 (5.6%) said they didn^L think their child learned 
much. These five parents did not report their reasons for thinking their 
child did not learn very much. . A majority of parents (51, or 68%) reported 
they enjoyed working on the follow-up activities a lot; and another 22 
(29.3%) reported that they enjoyed the activities a little. Only. two 
parents reported that they didn't like the activities, and only one of these ^ 
parents gave a reason for not liking the activiti(2s: they "didn't know what * 
they were for." 

Ev aluation Que s tion D4-5 ; Can any variables be identified that relate to 
student achievement? 

Information with relevance to parent activities, and student achievement is 
not available at this time, but may be available in spring 1983. Results 
fi^om the Parent Survey will not be directly applicable as there is no me^/ns 
by which survey responses can be matched to specific children. It may be 
possible, however, to compare the achievement of students whose parents 
were assigned to receive weekly follow-up activities with students nho were 
assigned to have only the last day follow-up letter sent to their parents. 

Surnnary 

In general, parents were positive about the summer school. Parents liked 
the following features in particular: 

• reading and math classes 

• calculators 

• small class size " • ■ 
the teachers (and their ability to-get the 
students interested) 

the length of the schoo] day 

the timing of summer school and length of the 
session 

' • ' • the idea of home visits. 

When asked about follov-up activities, 40% and 34^ of the respondents reported 
receiving weekly activities in heading and math, ^respectively. About three- 
fourths reported completing at least, one activity . About half (56%) of the 
par^inrs felt the child learned a lot from the activities, with 40% learning 
a little (in the parents' opinion). Most enjoyed working with their child. 

<9 
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Attachrae^nt J-1 
(Page 1 of A) 



PARE^ SURVEY 



The Auacln public schools would like 'now how you felt about summer school 
this year. This will help rove fv ure sunnner schools. We won't reveal 

what you persotmally said only report how all parents felt about each 

question. Please answer ions on either the English or Spanish version 

of the survey and return - i enclosed envelope by August 27th, If you 

have more than one child wht- at to summer school, only answer these questions 
for the child whose name is on the envelope this survey came In. 

1, How would you rate this year's sunuaer school? (Circle one word) 
Wonderful Pretty Good OVcay Not Very Good Awful 

(sj^li"^ 2. What three things did you like beat about this year's summer school? 
(Place a check mark next to your choicew) 

4 ^fT^a^maXl classes / ^ 

5 j£ Reading claas ($3-^ J 

I A3 H ath class Ci5>*i'^h) 

<f £ IS ^o.<j> Cogmuatty School Activities (recreation and other activities). 

7 Qf-^H aving the chance to talk to the teacher 

7 a^^&Tlk y child learned a lot 

(, 3e ^ A he teachers got my child interested in school 

7f ^j-ffl ie chance for my child to make new friends 

/3s * /o ^g-fe ie library at school 

j ly ^QgiM y child learning to use a. calculator 

g ja^atfAS tudents receiving calculators as a reward 

r pi ?«f.<)w eekly treats for attending 

/3 y^7j>A place for my child where I knew he or she would be with adults 



/i (tf^>M ath class explained in Spanish 

^ i?* '^R eading activities in Spanish 
// W?/3^;0 ther? ' 



3. Complete the following sentences by pqtting a circle around the letter 
that makes the sentence true: 

a. I think the school day was . 

(a) too long (b) just right Kc) too short 

b. I think that five weeks of summer school is \ 

(a) too lon^ (b) Just right (c) too short 



too lona (b) Just right (c) too short 

c. I think sTSmarf 3chool^^orK3 best when it's held at of summer, 

KJ-^ f/X (a) the beginning (b) the middle (c) the end 

d. My child Che classes, 

A/^i// (a)' liked . (b) didn;t like 

,|) e. My child Che teachers. 

(a) liketV- ^(b) didn^t like 

jj-t 1^7 ^ ^ chilH Che other students. 

4, Did your child's suiamer school teacher come to visit you before the beginning 
of summer school? (check one) 

J37(^m) Y ea _W^No. 

If so "did the visit cau5e you to do anything ^iff erent with your child related 
j^^^^ to school? ±[3^eB 3£G^No, 

If yes, what? (check any that you now do more): 

^ (mead to my child more often // (5-^ stricter about bedtime rules 
5^^ake my child to the library / of^-VA m sure my child eats better 

~iaore often 5^0ther_ . 

5U3Jm elp ay child practice math 



( , . 

more often 
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either of these. 
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^ , (Continued, page 2. of A) 

^- |c>5 ^* ^ you chink teAchera 9ho\Jld come and visit parents to talk about school 
during futur. amjm.r schools? ^^^^ 

Why or why not? 

/^-^ 6. What laformatlon did you receive about reading activities to do with your 
child after che smnmer school was over? 

•^H /SV mv child brought home a letter on the last day of summer school 
about reading activities to do for the rest of the summer; 

I recciysd activities to work on with my child for five weeks in 
,a row; ' 

00^)1 dici^t get 

If you received reading activities, which ones were you able to complete 
with your child? 

/y A^4..:? )Comie-striD stories; 
7/7>^) Diving- Iwurd hook list; 
tfA^ Read through the forest; 
3o ^7^»^ List new wordo from your r<»ading; 

Make a (Picture from a st y you read. 

7. What information did you receive about math ar;tivitie« to do with your 
1^^ - n^^^ child after summer school viiu over? 

child brought home a letter on the last day of summer school 
AbouJL^math accivities to do for the rest of the summer. 

rctelvw activities to work on with my child for five weeks in 



av row in math. 

did not glet either of these. 



If you received instructions about math activities, were the instructioos 
correct? That is, did the page numbers appear to be correct? 



If you received information about math, activities,. <:>Thich pages in the work-- 
book did you work on? 



Area Page Numbers 

Addition 



Subtraction r?/ 

Multiplication^^ . ^ - ^ 

Division 

Time' / o Xt^-x, ^>u6>T-;e- 



Money ^ > - 

Fractions ^(c^ r ^^"^^^^^ 

Geometry 7 ^ 

Measurement Y 
Graphs 



How atuch do you think youc child learned from these .activities ? 

A Lot A Little Not Much Nothing 

Did you enjoy working on these activities with your child? 

Yea, a Lot Yes, a Little No 

8. If your child was enrolled in bilingual classes this summer, would you like 
your child to receive bilingual instruction in future summer schools? 

Do you have any other comments or ideas about changes in future summer schools? 



TVianksf . Please return as soon as possible. 

j-11 . 
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(Continued, page 3 of 4) 



ENCUESTA PARA LOS PADRES. { <h^pc^^^^' "^^^ {^ i ^^;^^ ^^""^^ 



Al personal de las Escuelas Pablicas de Austin le gustarTa saber cuales son'sus 
opinlones con respecto al Programa Escolar del Verano este af^o. Esto nos ayudara 
a mejorar el Programa Escolar del Verano -en el futuro. No revelaremos su nombreo 
solo reportaremos los opiniones de todos los padres sobre cada pregunta. Por favor 
conteste las preguntas ya sea en InglSs o Espar^ol y regresela en el sobre adjunto 
antes del 27 de agosto. 

Si mas de un niT^o en su familla asistio a la escuela de verano; por favor conteste 
las preguntas para cada uno, de acuerdo con el nombre que aparece en el sobre. 

^7 1. iComo calificarTa usted la escuela de verano este anoi (Marque la respuesta) 



.^lARAVILLOSA MUY^UENA » REGULAR^ a NO TAN- BUENA TERRIBLE 
Indlque las tres cosirZ'qufe mas^e^^gustaron de la escuela. de verano este ano. 
clases pequer^as 



Ml ^"^^.^ clases.de lectura 
4tir 1 7T^.7) c1ases de matematlcas 

actlvldades de la escuela de comunidad (recreacUn y otras actividades) 



^5^"^ . //• L^t,T) haber tenfdo la oportunidad de hablar con Ta maestra 

11 nir^o aprendio mucho 

3l WW i^i. 0 las maestras hicleron que mrnino se interesara en la escueia 

:: :_ la oportunidad que tuyo mi nino de hacer nuevos amigos 

la biblloteca de la escuela 

fi f^A.iY ^ ni?io aprendio a usar la calculadpra 
1 0^.^"? los estudiantes recibleron una calculadora de regalo • 
^-^ I regal itos semanarios por aslstir a la escuela de verano 

5-^ _li L^.lV^ tener un lugar seguro. donde. sabTa. que los ninos estartan con adultos 

ialguna otra cosa que le gusto?- G)q^€ ef*> ^xu^t^.\ qy^t. 

. ' - ^ / 

3. Complete las siguentes oraciones con an circu1a,en la letra que hace la oraclon 
cierta: 

a. Yo pienso que el dTa escolar fue • ' 

(a) demasiado largo (b) de duracifin adecuad'a^ (c) demasiado corto- 

t>. Yo pienso que cinco semanas de escuel a de. verano son ; 

(a) demasiado tlempo (b) el tiempo adecuado^^ (c) muy poco-tiempo ' 

fJ^S' c. Yo pienso que la escuela de verano^unciona me'jor si comienza ' 

(a) al princiDip del verano (b) a mediadps, del verano (c) al final deTl^varevno 

4. iFue la maestra a visitarlo^ al comienzo de Ta escuela de verano? /jif- SI \[\ NO 

A;-^f^ Si su resguesta fue "Sr*,. ile motivo esta'visitaa hacer'algo distinto con su nino 
en relacion a la escuela? 'i/l/ SI _J_NO^ " 

Si contesto "SI" a la pregunti^^terior, favor^de indicar (una o mas raspuestas) lo 
que hizo con su nirlo. 

; le leT mas frecuentemente 

,^0° lleye a la biblioteca mas frecuentemente 

il \ \ pg^-*) le ayude con la matematica 

1 /aTTS fui estricto con las horas de dormir ' . 

//I /'7^.g) procurg que comiera bien 
ialguna otra cosa? g^.cAe s€. AcosToro, T^p^ffo^o f^'^ 

5. iP^en^ llstetfque los maestrol^'Se'befi^Se venir a visitar y platicar con los padres 
sobre la escuela de verano en el futuro? IH( SI 1 NO 

6. iQue infonnaciSn recibio Usted sobre las actividades de'^efctura que Usted puede 
llevar a cavo con su niflo despues de que tenriine la escuela de verano? 

^fHT'/^^/'^ l ultimo dTa de escuela mi nir(o trajo a la casa una carta con activi- 
^dadf»s^para el resto del verano J 
_£L_^V3j?RecibT actividades de lectura para cinco semanas. 

No recibf ninguna informacion sobre actividades de lectura. 
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SI Usted recibfo actividades de lectura» ^cuaies pudo completar con su nino? 

1 Comic Strip Stories 

Diving-Board Book Li^t 

Read Through the Forest 
List new Words from Ynur Reading 



^1 Hacer un dibujo sobre uno de los cu'-ntos que leo 

7. ^Que infonnacion recibio Usted sobre las actividades de matematicas para hacer con 
su nino despues que tennino la escuela de verano? 

^ W El ultimo dfa de^escuela mi nino trajo u la casa una carta con acti- 

^ vidades de mateniaticas para hacer juntos el resto del verano. 
^ A^^v Yo recibt actividades para hacer con^ml ninu para cinco semanas. 
No recibT ninguna i,nfonnaci6n sobre actividades de lectura. 

Si Usted recibio instrucciones sobre actividades de matematjcasi ^estaban las 
instrucciSnes correctas? Por ejemplo, los numaros en las paginas aparecieron 
estar bien? fJ«5 \ 

Si Usted recibio infonnacion sobre actividades de matematicas, icuales paginas 
del manual de ejercicios trabajo? 

Suma (Addition) i 

Resta (Subtraction) .^iffr" 

: Multiplicacid'n i/ 

(Multiplication) ' 

Divisidh (Division) I 

Tiempo (Time)- (1 

Oinero (Money) _ 
Fraccidhes _ 
(Fractions) 
Geometria (Geometry) 
Medidas (Measurement ~ 
Graficos (Graphs) " 



^Cuanto le parece a Usted que su nino aprendio de estas actividades? 

AHT ff , 

Mucho Un Poco No Mucno Nada 

lie gusto a Usted trabajar en estas actividadi su nino? 

\\^ _ 
51 » Mucho 51, Un Poco fJo 

8. iLe gustarTa a Usted que su nino reclbiera instruccion bilingue en escuela de verano 
en el futuro? SI 1 NO 

iTiene Usted ideas o comentarios con respecto a cambios en la escuela de verano pa/a 
el futuro? 

y /SPt^t^^-O A <LO^OZ^ NiA^CUS y Ci>^f^^ / ^^^^ . 

.(^^. ^ ^^^^^^ ,,.3^ euor^ /e^-^-o 



Gracias y por favor recuerde de regresar la encuesta lo mas pronto posible. 
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2. WHAT THREE THINGS DID YOU LIKJi BEST ABOUT TI|IS YEAR'S SUMMER SCHOOL? 
"OTHER" RESPONSES" ;* 

\ 

3 - increased child confidence \; 
teachers were concerned and spent time with children 
social skills increased ' 

- typing for my fifth grader 

2 - receiving calculators ^ 

the fact that my son (daughter) was able to get some help in reading 
and math 

he showed more progress during summer school' than he did in regular 
' school 

- "He attended first day only because my sister was sick and we had to 

leave for Odessa. We stayed three weeks and he was staying behind 
so he didn't go back." * 

- "I think the treats kind of helped them in not feeling so bad about . 

going to sutomer school since they had just got out of public school." 
2 - a lot :of attention 

- "Just the idea of my son going to summer school to learn 

- "My child had mixed feelings — very worried about being labeled "bad" 

because of his participation — the other children seemed rough to him, 
and he felt grouped with them." 

- That it was bilingual 

- That my child was very enthusiastic about attending summer school. from 
day one . . 

- That you accomplished to get my child interested in reading. 

- That my, children had a chance to interact with different children from 
other schools . 



* Number with response is always one unless another number is indicated to 
the left, of the comment. 

: ■ i^o- ■ . ■ 

o 

' c. - / 

■ ■ / J-IA 
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5, DO YOU THINK TEACHERS SHOULD COME AND VISIT PARENTS TO TALK ABOUT 
SCHOOL DURING FUTURE SUMMER SCHOOLS? 

^'YES": ■ . 

- or call 

- arrange for parents to visit teacher 

- so parents can prepare child better for school 

parents should have a conference with the teachers before, during 
and at the end of summer school, 
to involve parents 
10 - so parents know more about school 
2 - to discuss progress and goals for student 

2 - to give teacher a better orientation to child to help school activities 
^ - to get to know the teacher 

9 - to find out ways to help child at. home 

3 - to help the parent understand more about the child *s learning 

2 - to explain the chil i *s specific problems during the regular school year. 
2 - it improves the teacher's understanding of the child's needs for 
learning 

- because many parents can't go to the schools because of smaller chil- 
dren at home 

- " to establish rapport and communication about the child" 

- because this will help the teacher and parents both 

- to improve the child/teacher relationship 

because I learned how to get my daughter to like to read 
2 - for the interest of my child 

to learn more about their children's learning habits 
2 - to promote mutual cooperation during summer school activities 

so parents and teachers get to knot; each other 
2 - to explain what will be taught 

to inform them about why child is attending summer school >^ 

- in the evening 

to find out ways, to help the child's teacher so school will be a success 
if they have time 

- or parents can see their kids in school 

- because some people work late and do not have a way to school 
to find out what our child' especially needs more help on 

to answer questions 

- "because after school has started the child gets different" 



"NO" : 



it would be easier for the parents to visit the. school 
a phone call would be enough j 
I have no time 
I know his weaknesses 

" I think they did very well and the time should be used for 
preparing lessons?" 

this could be discussed at the last parent-teacher conference 

during the year if .the child seems to need summer school 

it's better if the teachers don't have an opinion so they can work 

with him better ' ' c 

because school doesn't last that long 

teachers are too busy - " 

it depends on the n^eds of the student^ Co 
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DO YOU HAVE ANY OTHER COMMENTS OR IDEAS ABOUT CHANGES FOR FUTURE SUMMER SCHOOLS? 

- Six weeks might be more beneficial. 

3 - More homework. 

Should be able to take either math or reading but not ^ have , to take both! 

4 - My child enjoyed summer school and benefited from it, 

- "I wish they could have learned to work with computers," 

2 - Make sure material is sent out to follow up on letters, I received let- 
ters but no materials (workbook, etc . ) 
ORE NOTE; Wor.kbook was sent home with students on the last day of school 
for math^ 

2 - Instruct children more in weakest area (reading for this child) , 

2 Use the ,^ame teaching technique and small classes throughout the system 
to assist children who need extra help, 

3 - My. child enjoyed summer school tremendously, 

- Summer school helped my child catch up, 

I feel my child's progress during the regular school year was slowed down 
at Metz because he v\'s placed in a predominantly Spanish-speaking environment. 
He vas the only white male in his first-grade class. Summer school helped 
my child catch up. 

- My child enjoyed the weekly treats for attending. 
* - My child liked the time summer school started. 

2 - Students should be able to be passed on to the next grade if they 
attend summer school, 

- The teachers showed interest and patience with my child, 

- Just hope it will continue for those who need these special classes. 

- "I'm not sure if it was the teacher or the different school, but his atti- 

tude changed favorably toward school activities and he showed much more 
interest," 

4 - Include other chD.dren with less specific problems — not just those "held back". 

Include any children with special needs— offer more tutorial help, 
4 - It was just right. 

4 - I think it really works. My child is doing much better in reading and math. 

- I think it shows the children that it's not as hard as it seems during 
regular school, 

- My child liked the calculator, but I don't understand why they were used, 
I thought they were to learn to use math by themselves. 

2 - I wish there was always, summier school. It's raiich better than just staying home, 

- My child's teacher .^ent home a letter each week telling me how my son was 
doing — he was working hard and having fun{ 

Longer hours in school. 

- Should include all subiects (English, history, spellings geography, as well 
as reading and .:-tth 

- "I think bilinguai. classes are a waste of the child's and parents'' time," 

- I received some math activities but I Jidn't know what they were for, 

but I think it is a )^ood idea to keep the child aware of what has already 
been done* 

- "Yes, my child haf^ a very hard time paying attention to what people are 

saying. He gets distracted very, very easily, I would like him to get 
interested in reading, but a/erything I've tried has failed — I'm in tears 
about him, " 

- "I believe I should have received something in the mail telling me how 

my child J id in summer school," 

- Keep the parents updated on child's progress and problems* 

- Parent/teacher conference. 
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- Activities for child and parent (or others) to do together. 

- Summer school should last all summer. 

- Keep the age groups together. My child complained about bigger kids 
and work being too hard. 

- The teachers did an excellent job of exciting my child and getting him 
interested. (He was often bored during the regular school year with classes.) 
He never missed a day, even when he felt bad. 

- Thank you very much! 

- Plan summer school dates early and let parents know—my child had to 
. miss 1^ weeks. 

- **I'm sure the teachers were good, but my son still can not read. His buddy 

being in his class did not help any. If I had known more or gone to the 
school, (it) may have helped." 

- The best things were the slower pace, sense of accomplishment, and the 
calculator incentive to attend every day. 

- We moved and found out the bus would no longer pick our son up so he 
dropped out after a few weeks. The highway is too dangerous to cross. 

- More extra work for the rest of the summer. 

- Everything was fine except that there shoul*d be a bus to pick up the kids 
because it is hard to take them to school at times. 

- There should be more bilingual teachers so that there can be more communication. 

- My child was very happy going to summer school even though she had gone to school 
all year long. She learned numbers and colors. She was very enthusiastic and 
was always ready for school on time. 
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TEACHER CHECKLIST 



ERIC 



Tn3t:ru^]fp^ Hncnr-f nf-f nn - Teacher Checkltgt: 



Brlai? dqacrlaclon oi iha inacrjnanc ; 

The teacher chockllsc races recalnees' r«iidlng and aiach sklllt) and bohavlor in che 
classraom. Iz Includes dlx teems related Co academic skills and 12 reldced Co 
behavior. Toachdrs racQd che recainee compared co ocher scudcncs in cheir fall 
1982 classroom. 

To vhca vaa ch> iascrunggc adalalsctrad? 

A cocal of 300 racainees from 1980-81 and 1981-82—150 who accended summer school 
and 150 v/ho did noc. Equal numbers of 1980-81 and 1981-82 recainees were chosen. 

Hoy ^Muiv elaaa va^ tha iaaCTTgnaac idnialsctrad? 

Once wich one reminder. 

ViNa v*3 cha inacruaaac adalaiacared? 

Qccober 1982 (senc ouc Occober 20 wich reminder November 1). 
Vhara vaa gha iascrunanc adalaiacarad? 

Surveys were senc co che principals of che sCudencs' prescnc school for delivery 
r.o ceachers. Teachers generally compleced quescionnaires in cheir classrooms. 

Vho adalniacarad the iaamaienc? 
Self-admin is ce red. 

'■thac ;raiaiag_ did che admiaiacracora have? 
None needed— direccions on checklisc. 

Vaa cha taacr\aiaat idainiacerad urtd.er scandardlzed condlslQni? 



Van sher « oroblaint '^sh che iaacruaeat: or cha idainistratlan chat alzhc 
aiiacc cha vali^xlc? of cha data? 

Recurn race 'could be affecced by mechod of delivery buc any effecc is unknown. 



'■^lio dav^aoed cha laacr^raanc? 

Office of Research & Evaluacion scaff vlch inpuc' from elemencary adminiscracors . 

■<hac rallabilicv and validity daca ara a-yailahla on cha iascrriaenc? 
This Infomacion Is noc available tor che "skills/* seccion. However, che "behavior" 
3ecci:>n is based on che Behavior Racing Checklisc which does have chis cype of daca. 
Rellabilicy based on Cronbach alpha coefficiencs oc incemal consiscency is .87 and 

for che cwo faccors measured. Tesc-recesc reliabilicies between Occober and 
>Uv vere .71 and .70. A validity study showed that che scale can discinguish 
Tecw*5en scudencs of differenc cypes. .i 
Art cr.era nor^ data a*r«,il^bla far lacar-^rgcir.^ che r-i5ulC3? y 



/ 
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TEACHER CHECKLIST 



Purpose 



The Texas Education Agency (TEA) requested information on the skills and 
knowledge of retainees who did and did not attend summer school in the 
spring of 1982, fall of 1982, and spring of 1983. The Iowa Tests of 
Basic Skills (ITBS) information was used for the spring 1982 and spring 
1983 assessmf?uts. The teacher checklist was designed to provide skill 
information for fall 1982. 



Sample . Most (61%) of the students served by the 1982 summer schbq;^5^re 
retainees from 1981-82 or 1980-81. Only 5% of the summer studeiyfsCSere 
1979-80 retainees, with the remaining 34% of unknown retenti;>fr4tatus (due 
to the unavailability of computerized retention records prior to 1979-80). 

Based on this information, a decision was made to concentrate on a sample 
of 1981-82 and 1980-81 retainees who did and did not attend summer school. 
A total of 75 1980-81 and 75 1981-82 retainees who attended summer school 
were drawn first. Students who had been retained twice were not selected 
for the sample. Then a random sample of .75 1980-81 and 75 1981-82 retainees 
who did not attend summer school were selected. Thus, a total sample of 
300 students was chosen. Labels were printed showing each student's name, 
school, and grade. 

Instr L i!ient . A draft of the instrument was developed by ORE staff. Key 
instructional and ORE personnel were asked to review the checklist through 
a memoranduir on September 14 (see Attachment K-1). Comments led to changes 
in I ten lb under ^'Skills** and Ttems 11 and 12 under "Behavior." The final 
instrument is shown in Attaclunent K-2. 

the final instrument was named the "Retainee Checklist." It includes six 
items concerning the students' reading and math skills. The reading and 
math skills are based on skills taught in the summer school plus Iowa 
Tests of Basic Skills (ITBS). Math computation (Item 5) was actually not 
emphasized during summer school but may have been affected indirectly- 
through math instruction in math concepts and problem solving. Item 6 
provided information relevant to the overall retention evaluation for 



*The ttacher checklist also includes 12 items concerning classroom behavior. 
The first. 10 are^actually the Behavior Rating Checklist (BRC) developed by 
ORE staff in 1976-77, and factor analyzed and checked for reliability and 
validity in 1977-78 and 1978-79 (see ORE Publication No. 78.78 for complete 



Procedure 




1981-83. 
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information). The scale taps two areas of claasroom behavior — Ready, Will- 
ing, and Abie (Items 1, 2, 3, 5, 8, 9, 10) and Disruptive Classroom Behavior 
(Items 4, 6, 7). Cronbach alpha coefficients of internal consistency 
inulcated reliabilities of .87 for the Ready, Willing, and Able scale and 
•94 for the Disruptive Classroom Behavior (DCB) scale. Pearson correlations 
preratinga (October) and postratings (April) indicated test-retest relia- 
bility coefficients of .71 and, .70 for the RWA and DCB scales, respectively. 
A validity study showed that groups of ^students expected to differ on the 
two scales based on counselor prediction actually were rated differently by 
classroom teachers. The availability of this type of data on the BRC made 
it a v.'.luable way to gain a rating of retainees' classroom behavior. 

The last two items (11 and 12) are ^not part of the BRC* They deal with areas 
of particular interest for retainee populations, and were a<f3ed based on com- 
ments to the draft by the Assistant Superintendent for Elementary Instruction. 

Distribution , A memorandum was sent to the principals (Attachment K-3) along 
with copies of the checklist to distribute to randomly selected students' 
teachers. Almost all elementary schools received at least one survey. It 
was not possible to send tlir checklists directly to the teachers because 
teaclier codes had not been added to the Student Master File by October. 

Surveys were sent out via school mail on October 20 and were checked in as 
received. A reminder was sent on November 1. 

Analyses . Surveys were accepted through November 9 . They were then taken 
for keypunching and verification to the Southwest riducational Development 
Laboratory. The data file format is shown in Attach'nent 1^-4. Once returned, 
frequencies of responses for each item were calculated using the 
AISD IBM computer. These statistics were done for aJ retainees, r^tainees 
who attended summer school, and retainees who did not attend summer school. 
Mean ratings on the RWA (Items 1, 2, 3, 5, 8, 9, and 10) and DCB (Items 4, 
6, 7) scales were then calculated for those attending and not attending 
summer school. Scores for Items 1 and 3 were reversed on the RWA scale. 
Most students had ratings available for all items on each scale. However, 
the average scores for students who were missing a rating were still used 
and simply calculated on the basis of the number of ratings given. 



Results 

A total of ^269 of the 300 surveys (89.7%) were returned and ^usable. A fev 
other surveys were returned blank because the student had left the District 
or the school — these were not used. Responses to each item for the overall 
group, the 1980-81 and 1981-82 retainees who attended summer school, and the ♦ 
1980-81 and 1981-82 retainees who did not attend summer school are shown in 
Attachment ^ 
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Skills 

Reading . Tlie sunvcy askud teachers to rate students' reading comprehension 
and vocabulary skills compared to other students in their fall class. Fig- 
ure K-1 shows the responses of tho four retainee groups and the total group 
to each rendlnj: Item. All ratings of 9, 8, and 7 were collapsed into the. 
category "low"; all 6, 5,- and 4 ratings were called "average"; and all 3V'2, 
and 1 '"lags were called "high." A typographical error was made -on item 
Id, "Un/ -standing Cause and Uffect" — this item should have been rated for 
3rd- -grade students but was ligted to be rated for 4th and 5th-grade 

scudc .lis error meant few third graders were rated on this item. 

Som uii f trences in trends were evident between retainees who attended'. sum- 
mer grhocji mid those who did not. 

Overall, 1981-82 retainees who attended summer' school 
were rated "low" less often than those who did not (in 
six of eight cases or 75% of the time). They were 
also rated "average" more often (in six of eight cases). 

• This was not true for 1980-81 retainees. Those who 
^ attended summer school v^re rated low niore often than 
those who did not in four of seven cases (57.1%). They 
were also rated high le^ oftep (in six of seven cases).' 

The 1981-82 summer school retainees were rated low less often than retainees 
not attending summer school in terms of reading comprehens;Lon, understanding 
facts, making inferences (grade two and six), and vocabulary . JIhey were 
rated low more often in the areas of making inferences at gr^^ 5 and under- 
standing cause and effect at grade four. The 198O-78I retaifiees who attended 
summer schc^l were only rated low less often in terms of making inferences 
(grades 2, 5, and 6). 

As might be expected, retainees were rated ^ low on skills more often than 
hij^^. The only instance in which this was not true was "How and Why" at 
grade one. This makes some sense since most first graders have had little 
prior reading experience and ratings were done in Octcoer. 

Tn ciie'^iruith skill areas, trends were similar (see Figure IC-2) . 



The 1980-81 retainees 'who attended summer school were more 
likely to be rated low than those who did not attend. How- 
ever, they were also more likely to be -rated high (and 
less lifeeij-y to be rated average). 

The 1981-82 retainees who attendgf summer school were 
less likely to be rated low, m^fe likely to be rated 
average, and about equally likely to be rated high 
than those who did not go to summer school. ^ 
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